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ABSTRACT 
 
Noviani.2017. An Analysis of Writing Exercises in When English Rings a Bell 
English Textbook Based The 2013 Curriculum. Thesis English Education, Islamic 
Education and Teacher Training Faculty, IAIN Surakarta. 
Advisor  :  Zainal Muttaqien, M.Hum 
   Keywords :  An Analysis, Writing Exercises, Textbook, Syllabus 2013    
Curriculum. 
 
  ABSTRACT: Hoel (1989:23) in Homstad and Thorson (1994:15) writing 
exercises can be used to introduce students to a literary text, to motivate and help 
them create their own understanding of a text, and articulate their own 
interpretation of a text. The objectives of this research are (1) to know the types of 
writing exercises in When English Rings a Bell textbook (2) to know the 
compatibility based on syllabus 2013 Curriculum. 
  The research is content analysis design. The data were collected by using 
document study technique. The researcher using Rose and Grosvenor theory to 
analyzing the data of writing exercises. The data are the writing exercises in When 
English Rings a Bell English textbook. The steps are (1) list the criteria of reading 
exercises suggested by Syllabus 2013 (2) find out the writing exercises  provided 
in the textbook (3) classifying them based on the criteria of writing exercises 
(4)giving codes to each writing exercises based on the criteria of writing exercises 
on syllabus.  
  After observing the textbook, matching with the syllabus on 2013 
Curriculum, the types writing exercises and the compatibility of exercises with 
syllabus the researcher found. First, the types of writing exercises of When 
English Rings A Bell Textbook the researcher found four  type there are is (a) 
Completing texts, (b) writing sentence dealing with grammar, (c) writing short 
functional text and (d) Developing vocabulary into sentence. And the researcher 
found the kinds practice of exercises there are Controlled exercises and Guided 
exercises. Second, the compatibility of the writing exercises in When English 
Rings A Bell textbook with Syllabus 2013 Curriculum, the result is the percentages 
offering to the schema of quality classification by Arikunto (2010) is 80%. It 
means good in developing writing skills,  the writing exercises is that score is 
good, and the textbook can be used the material to learning process and this book 
relevance with the 2013 Curriculum.  
 
.  
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CHAPTER I 
INTRODUCTION 
 This chapter consists of Background of Study, Limitation of the Problem, 
Problem Formulation, The Objectives of the study, The Benefits of the Study , 
and The  Definitions of Key Terms. 
A. Background of Study 
  As human beings, people tend to live or interact with other people. It 
means that humans are social creatures, they need each other to live. As social 
creatures, they need to interact with others, express their feelings, opinions, 
and need the use of language as communication emerges. 
  Languages develop further by time. One of the languages that has 
developed significantly is English. English has put its name as the international 
language. Nowadays, almost every nation use English as their second or 
foreign language, including Indonesia. Indonesia has considered English as the 
first foreign language which plays important roles in Indonesian education. It 
becomes a compulsory subject to be taught gradually from junior high school 
to the university level. 
  The aim of teaching English is to master the four language skills, namely: 
listening, reading, speaking, and writing. These four language skills enable 
students to take part in information exchange, to establish interpersonal 
relationship, and to obtain knowledge as well as to enjoy the language esthetic 
of English (Nurhadi, 2004:200). It is because English has many differences 
from our native language. Relating to this matter, writing, as one of the 
language skills stated in the curriculum, is considered as the most difficult and 
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complex skill to learn by students. Students find difficulties in writing in the 
second language rather than in their first language. It is caused by some factors 
such as vocabulary, language functions, grammar, and style and 
sociolinguistic. Those factors cannot be ignored in learning writing in English. 
  The writing skill is one of the most important skills since it represents our 
thoughts  and feelings in a real form and influences other people’s 
understandings toward our ideas. The development of writing is one of the 
great human inventions. It is difficult for many people to imagine how 
language nowadays without the presence of writing. When people speak 
without having any written form, oral literature will abound, much crucial 
knowledge will be memorized by limited people and environment, it cannot be 
delivered widely to others who are different in place and generations. Finally, 
all of them will pass away. These are very serious problems, because human 
memory is short-lived. The presence of writing has overcome such problems 
and allowed communication across miles and through the years and centuries. 
Writing permits a society to permanently record its poetry, its history and its 
technology in order to be known and learned by others. 
    As we know, textbook has a great role in teaching and learning process, it 
is like a guide for teacher in teaching and it can be a reference for student in 
studying. English textbook is considered to be the course of study, the guide on 
methods of instruction and the source of language. The choice of an English 
language textbook in language schools worldwide is often taken too lightly, 
which can lead to serious repercussions for both teachers and students 
.According to Fakir (2009:17) The selection of an inappropriate textbook is 
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likely to act as a straight jacket, forcing teachers to grapple with material that is 
too difficult or irrelevant and fails to engage learners. 
    In order to make English teaching successful, especially the teaching of 
writing, some factors have to be taken into account such as the quality of 
teachers, the students’ interest, and the textbook used.  According to Flower 
(1985:v) writing is the best understood as a set of distinctive processes which 
writers orchestrate or organize during the act of composing. And to enable 
students to master the English skills, especially writing skill, exercises in the 
textbook could lead students to the goal as stated in the curriculum. The teacher 
should examine whether the writing exercises of a textbook are relevant or not 
with some aspects considered in writing exercises. 
  The Indonesian government has implemented English into academic 
curriculum, and developed a standard competence which is stated in the 
curriculum as the standard of teaching-learning process. The curriculum 
developed by the government nowadays is called the 2013 Curriculum which 
has been developed recently in year 2013. The 2013 Curriculum aims to 
prepare Indonesian people to have the ability to live as religious, productive, 
creative, innovative, and affective individual and citizens who could contribute 
to society in Indonesia and all over the world (Pemendikbud Nomor 67 tahun 
2013). According to Amri (2013:39), the English standard competences in the 
2013 Curriculum are conducted in particular purposes,  
   According to Brown (1994:145), besides the curriculum, the presence of a 
textbook is necessary to support the teaching learning process. Textbook 
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should consider some aspects suggested by the curriculum or the standard of 
good textbook (Richard in Nababan, 2004:53).  
   Considering the statement above, the researcher chose English 
textbook entitled When English Rings a Bell to analyze the writing exercises 
and to evaluate how are the compatibility with 2013 Curriculum. According to 
the aim , the researcher tried to analyze and interpret it under title An Analysis 
of Writing Exercises in When English Rings a Bell English Textbook Based on 
The 2013 Curriculum . 
B. Limitation of The Problem 
  The Researcher limits the scope and the set of problem of the study, so 
that it will not be so wide and the study will be more effective, The researcher 
limits the problem as follow: 
1. Since there are many books used in Junior high schools, so the study is 
limited on one book, it is When English Rings a Bell (English Textbook for 
Junior High School Students Seventh Grade ) published by Kemendikbud. 
2. The study only focuses on the writing exercises in the textbook in terms of 
its relevance with the criteria of writing exercise. The criteria are: kinds of 
tests,  curriculum 2013, basic competence in writing skills,  types of writing 
exercise, teach-ability, presence of example, aims, kinds of practice 
exercise. 
C. Problem Formulation 
1. What types of writing exercises are provided in the textbook When English 
Rings a Bell ? 
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2. How is the compatibility of the writing exercises in the textbook When 
English Rings a Bell to Syllabus Curriculum 2013? 
D. The Objective of the Study 
According to the research problem above, this final project is intended 
to meet the following objective :  
1. To describe the types of  writing exercises in When English Rings a Bell. 
2. To evaluate the compatibility of the writing exercises in the textbook When 
English Rings a Bell with Curriculum 2013. 
E. The  Benefit of the Study 
This result of this study is expected to lead the following advantages: 
1. Theoretically 
The result of this research may increase the knowledge in the field of 
education in general and English language education especially. This 
research is expected to give some contributions to the science,  especially 
language studies. 
2. Practically 
a. For the students 
This research can help students in choosing a writing exercise from 
English textbook to improve their writing skill. 
b. For the teachers 
This research can give a reference to select suitable English textbook in 
term of writing exercise in the teaching process. 
c. For the publisher 
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It is hoped that in arranging a textbook, they will present materials and 
exercises which is appropriate with the ideal of textbook material 
especially in writing. 
d. For the researcher 
This research is expected to be used as reference for other researchers 
in writing exercise analysis. 
e. For the institution 
This research is expected to help students in general to develop their 
English capabilities so the institution gets the achievements and 
prestige among the education instutions. 
F. Definition of Key Term 
In order to make clear this final project, the researcher would like to 
explain the meaning of the terms used as follow :  
1.  Content Analysis 
According to Weber (1990:12), content analysis is the systematic 
examination of written or recorded communication in order to break down, 
identify and analyze the presence or relations of words. 
2. Writing 
Writing is best understood as a set of distinctive thinking processes which 
writers orchestrate or organize during the act of composing. (Flower, 1985:) 
3. Exercise  
Exercise Is a set of question in a book that test a student’s knowledge and 
skill (Longman Dictionary of Contemporary English, 1982:380) 
4. Writing exercises 
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Writing exercise is primarily on grammar; students will get good marks if 
the texts are free from errors or have only just very few errors Writing is 
usually directed to others for a specific purpose. (Fauziati (2010:47) 
5. Textbook 
 Textbook is a book that is giving instruction in a branch of learning. The 
statement means that beside teacher as facilitator, textbook is one of 
important media as guidance in learning process (Hornby, 1974:893). 
6. 2013 Curriculum 
2013 Curriculum is a school based curriculum, it is an operational 
curriculum which is constructed, developed, and implemented by each 
education unit. (Pemendikbud,2013:80). 
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CHAPTER II 
THEORETICAL REVIEW 
This chapter deals with the Notion of Textbook, Notion of Writing, Notion 
of Exercise and Curriculum. 
A. Notion of Textbook 
1. Definition of Textbook 
   The most commonly found elements in classroom around the 
world are teachers, learners, and textbooks. The success or the failure of 
English language teaching does not only depend on the learners and the 
teacher, but also the use of visual aids, teaching methods, teaching 
materials and other facilities. Textbook is a book giving instruction in a 
subject, used especially at schools.. According to Thomson (2000:175), the 
textbook is a stimulus or instrument for teaching and learning.  
 Hall Quest in Tarigan (1993:11) states that textbook is a standard 
material of thought that is arranged for the instructional purposes. 
Langenbeach (1997:563) says a textbook is a book that presents a body of 
knowledge in organized and usually simplified manner for purpose of 
learning. 
Hornby (1974:893) states that  textbook is a book that is giving 
instruction in a branch of learning. Bacon in Tarigan (1993:11) states, 
textbook is a book used in class. It is arranged accurately and it is prepared 
by the expert in his field. It is also completed with suitable and appropriate 
instruments of teaching. 
8 
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The term textbook has several meaning, according to Oxford 
dictionary, of a textbook means “a book giving instruction in a branch of 
learning.” It means that a textbook is a kind of book used in some studies 
at school. Meanwhile, related to English language teaching, textbooks are 
used in different ways in language programs. For example, a reading 
textbook contains the main materials of reading skill, some reading 
passages and several questions related to. It is included for measuring 
student’s achievement in this skill. In this case, the other language skill 
textbooks have the same composition materials with the previous one. It 
helps students maximize their understanding to the subject. 
In addition, Richards (1998:198) states that textbook is seen as an 
essential component of instructional design and  often viewed as a way of 
influencing the quality of classroom interaction and language use. It means 
that good textbook often contain lively and interesting materials. It 
provides a sensible progression of language items, clearly showing what 
has to be learned and in some cases summarizing what has been studied so 
that students can revise grammatical and functional points that they have 
been concentrating on. 
2. The Function of Textbook 
 A Textbook has an important role in teaching and learning process, 
Richard (1998:255) has highlighted some advantages of using textbook as 
follow: 
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a. It provides lesson plan and syllabus for teaching learning process  
It means that textbook make a teacher is easier arrange the lesson plan, 
and also as a guide in classroom. 
b. Teacher has a guiding in the teaching process 
Every textbook have a standard measurement, it means that a textbook 
can be used in different class. It helps teacher to give similar even the 
same material in different class. 
c. Quality is the main priority 
Before a book is issued, a quality control process has to be passed. All 
the materials are exposed to students based on learning principles that 
have been tested. 
d. Many learning resources 
Textbook is often accompanied by workbooks, CDs and cassettes, 
videos, CD-ROMs, and comprehensive teaching guides, providing a 
rich and varied resource for teachers and learners. 
e. It is efficient 
It saves teachers’ time, enabling teachers to devote time to teaching 
rather than materials production. 
f. It can provide effective language models and input 
Textbook can provide support for teachers whose first language is  not 
English and who may not be able to generate accurate language input 
on their own. 
g. It can train teachers 
 If teachers have limited teaching experience, a textbook together with 
the teacher’s manual can serve as a medium of initial teacher training. 
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h. It is visually appealing 
 Textbook usually have high standards of design and production and 
hence are appealing to learners and teachers. In addition, Brown 
(1983:84)  gives his view about the role of textbook.  Textbook helps  
individualize instruction by enabling students to proceed at their own 
rate and to a limited extend, according to what they are interested in 
studying. Textbook helps organize instruction by providing common 
suggested activities, recommended material, and question. It also as a 
tutorial contribution. In this case teachers often maintain that course 
book helps students to learn better. In improving teaching process 
textbook is also regarded as helpful in improving teachers.  
  From the illustration above, it can be concluded that generally the 
function of textbook is to help teacher in explaining the materials and to 
make students become easier in understanding the materials given.  
3. Kinds of Textbook 
 Actually, there are many kinds of course book, which is very 
difficult to make accurate generalization about them. But according to 
Neville Grant (1989:12) there are two very broad categories of textbook. 
The two categories are traditional textbook and communicative textbook. 
They may be briefly described as follows 
a. Traditional Textbook 
 Although it is used traditional here, traditional textbooks are still 
published today. So, the label is used to describe a type of course book, 
rather than the date it is published. The traditional textbook tries to get 
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students to learn the language as a system. Once they have learned the 
system, it is hoped that they are then equipped to use the language for 
their own purposes in any way they think fit. 
Traditional textbook have all most of these characteristics: 
1) They tend to emphasis the forms, or patterns of language (the 
grammar) more than communicative functions of language the jobs 
we do using it, for example, asking for information, making 
requests, apologizing, asking the way, etc. 
2) They tend to focus on reading and writing activities, rather than 
listening and speaking activities. 
3) They often make use of great deal of first language. 
4) They emphasis the importance of accuracy. 
5) They tend to focus rather narrowly a syllabus and examinations. 
6) They are often attractive to some teachers, because they seem easy 
to use, and are highly examination oriented. 
b. Communicative Textbook 
Communicative textbooks try to solve this problem by creating 
opportunities for the students to use the language in the classroom, as a 
sort of “halfway house” before using it in real life. Communicative 
textbook vary quite a lot, but very broadly they have the following 
characteristics: 
1) They emphasize the communicative functions of language – the 
jobs people using the language – not just the forms. 
2) They try to reflect the students’ needs and interests. 
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3) They emphasize skills in using the language, not just the forms of 
the language, and they are therefore activity-based. 
4) They usually have a good balance among the four language skills, 
but many emphasize listening and speaking more than traditional 
textbook does. 
5) They tend to be very specific in their definition of aims. 
6) Both content and method reflect the authentic language of everyday 
life. 
7) They encourage work in groups and pairs, and therefore make 
heavier on teacher’s organizational abilities. 
4. Criteria of Good Textbook Design 
  Greene and Petty (in Tarigan, 1993:20-21) have made the way to 
arrange the textbook with 10 criteria. Good textbook have certain qualities, 
they are as follow : 
a. The textbook must be interesting and attractive toward the learners. So, 
they will be interested in using the  textbook. 
b. The textbook must be able to motivate the learners 
c. The content of the textbook must be illustrative. 
d. The textbook should consider the linguistic aspects. So, it will be 
suitable with the learners ability 
e. The contents of the textbook must be related to the other branch of 
science 
f. The textbook must stimulate the personal activity of the learners 
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g. The contain of textbook must be clear in written to avoid the children to 
be confused in using textbook 
h. The textbook must have the clear point of view because it will be the 
learners point of view 
i. The textbook must be able to give the balance and emphasized on the 
value of the learners 
j. The textbook must be able to respect to the difference of the individual. 
B. Notion of Writing 
1. Definition of Writing 
  There are many definitions of writing available in literature. The 
first definition is given by Flower (1985: v) who states that writing is best 
understood as a set of distinctive thinking processes which writers 
orchestrate or organize during the act of composing. The second definition 
is given by Arapoff (1972: 200) who defines that writing is purposeful 
selection and organization of experience. While, Reil (1989: 3) and Troyka 
(1987: 3-4) state that writing is a communicative act and a way of sharing 
observation, information, thoughts, and ideas with other through written 
language. Hoel (1989:23) in Homstad and Thorson (1994:15) defines that 
writing exercises can be used to introduce students to a literary text, to 
motivate and help them create their own understanding of a text, and to 
articulate their own interpretation of a text. According to Fauziati 
(2010:47) writing exercise is primarily on grammar; students will get good 
marks if the texts are free from errors or have only just very few errors 
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   Writing is usually directed to others for a specific purpose. For 
students, it can provide the opportunity to express themselves through a 
written form. Writing can also develop the writer’s understanding of an 
issue by organizing their ideas on a piece of paper. 
  According to Harmer (2004: 31) writing is a way to produce 
language and express ideas, feelings and opinions. Writing is not only to 
the need to generate and organize ideas using an appropriate choice of 
vocabulary, sentence, and paragraph organization but also to turn such as 
ideas into readable text. Writing is functional communication, making 
learners possible to create imagine words of their own design (Richard, 
2000:172).  
General meaning of writing is a tool for communication, and it is 
both a skill and a means of self-expression. Writing is said to be the fourth 
skill in learning a language. Writing conveys our ideas or our experience 
into composition that readers are able to understand the meaning. In other 
words, a message can be sent through writing. Through writing, many 
people can communicate each other over long distance. Writing activity 
has more and meanings in the daily life. 
 Basically, writing is not simply drawing a range of orthographic 
symbols, but it actually involves a complex process where we have to use 
certain grammatical rules in organizing the facts. Writing is considered as 
means of communication. And it tends to involve a thinking process of 
human being. When we write, we do not only keep our purpose of writing 
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in our mind, but also have to think about how to organize them in 
composition. 
 Writing has many general concepts. There are general definitions 
of writing that can be studied, as Harmer (2002:154) states that writing is a 
process that we write is often heavily influenced by the constraints of 
genres. Then these elements have to be present on learning activities. 
 From the definitions above the writer can conclude that writing is a 
way to produce the language which comes from our thought. It is written 
on a paper or a computer. It is influenced both by the personal attitudes 
and social experiences that the writer brings to writing and the impacts of 
their particular political and institutional contexts. It is also a process that 
is written and is influenced by the constraints of genre and has to be 
present in learning activities. Writing will be read and exist whenever the 
author is absent. Writing is also an ability to make a form of words that 
have a higher value. 
 Writing, as one of the four language aspects, is also important for 
second language learners to learn. According to Lado (1977:248) writing a 
foreign language is the ability to use the language and its graphic 
representation productively in ordinary writing situation. More 
specifically, he adds that writing a foreign language is the ability to use the 
structures, the lexical items, and conventional representation in ordinary 
master of factual writing. 
 Different from spoken language, written language, even for native 
speakers has to be consciously learned. By doing writing, language 
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learners will be able to measure how good their English is, because it deals 
with grammar and vocabulary mastery. Moreover, it also has something to 
do with learners’ knowledge of the target language culture. 
2. Important Role of Writing 
 Writing is a skill that people in all walks of life must perform 
almost daily. A manager for any kind of company, for example, may write 
report to his/her boss requesting for money or more personnel. The boss, 
in turn, writes report to the company’s stockholders and corresponds with 
the company’s customers, banks, insurers, and so on. 
 The narration above tells the importance of writing in the daily life. 
In the narrower side, in language learning, writing is the most complex 
skill to be mastered in learning a new language. Belcher and Jun Liu 
(2004:8) states that writing creates situations in which students ultimately 
find themselves held accountable for knowing a set of rules about which 
no one ever directly informed them. 
 Students are expected to create written products that demonstrate 
the mastery of all elements. To be success, students have to write in some 
steps. They will write a phrase, a clause, and a sentence correctly when 
they know the word order. After that, by using sentences, they can 
communicate a message. 
 Ramelan (1992:9) states, writing is very important as a part of a 
man’s culture because it can be used to preserve thoughts, ideas, and also 
speech sound. From this statement, it can be concluded that people use 
writing as a means of recording what people want to store in the form of 
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written language (e.g. a lot of great people or philosophers’ ideas in the 
past).  
3. Writing as A Productive Skill 
 All of people, whether in temporary or more permanent transition 
to a new culture, need to make themselves understood in another language. 
They do not only need to be able to speak that language, but also write it 
well. In some way, writing can be considered the most difficult skill to 
acquire since it requires commands of both listening and speech 
production sub skills ( e.g. , vocabulary retrieval, choice of grammatical 
pattern, and so forth ) in unpredictable situations. On the other hand, 
writing can be viewed as the easiest skill since one can use body language, 
demonstrations, repetition, and various other strategies to make one self-
understood. 
 According to Harmer (2002:250) states that the learning of 
productive skills is closely bound up with receptive skill work, the two 
feed off each other. The first process of learning writing as a productive 
skill is output and input, when student produces a piece of language and 
sees how it turns out, that information is fed back into the acquisition 
process. Output becomes input. 
 Texts as models can be placed on the second process, especially 
where students are working with genre-focused tasks, written texts are a 
vital way of providing models for them to follow. One of the best ways of 
having students write certain kinds of report, for example, is to show them 
some actual reports and help to analyze their structure and style. 
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 The next process is text as stimuli, a lot of language production 
work grows out of texts that students see or hear. A controversial reading 
passage may be the springboard for discussion, or for written riposte in 
letter form.  
 After having some description about the text above, students will 
receive some information before they rebuild in their writing. Reception as 
part of production in many situations production can only continue in 
combination with the practice of receptive skills. In writing, what we write 
often depends upon what we read. Productive skill work is a way of 
helping students with their receptive skills. Students can apply the insights 
they gain from their writing work to their reading. 
4. Types of Writing Classroom 
  According Brown (2001:343), in order to stimulate students’ 
production of writing, teacher needs to do some activities in the classroom. 
Based on the performance, students’ classroom writing activity can be 
considered from the following three major categories of classroom writing 
performance: 
a. Imitative, or writing down 
At the beginning level of learning to write, students will simply “write 
down” English letters, words, and possibly sentences in order to learn 
the conventions of the orthographic code. Some forms of dictation fall 
into this category, although dictation can serve to teach and test higher 
order processing as well. 
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b. Intensive, or controlled 
Writing sometimes used as a production mode for learning, reinforcing, 
or testing grammatical concepts. This intensive writing typically 
appears in controlled, written grammar exercises. This type of writing 
does not allow much, if any, creativity on the part of the writer. 
c. Self-writing 
While virtually every classroom writing task will have an element of 
display writing in it, some classroom writing aims the genuine 
communication of messages to an audience in need of those messages. 
C. Notion of Exercise 
1. Definition of Exercise 
 Longman Dictionary of Contemporary English (1982:380) exercise 
is defined as a set of questions in a book that test a student’s knowledge 
and skill In the other words, exercise can be called as task too. In Oxford 
English Dictionary (2008:154) exercise is activity intended for training or 
testing somebody. According to Cunningworth (1984:82) in practice of 
exercise, there are two kinds of the practice exercise, they  are: 
a. Controlled exercise (free writing) 
In free writing, students are given a composition topic, which makes 
them possible use freely what they have just practiced. When the 
process established enough good habits, they are ready to write with the 
competence in the field of their special interest. 
b. Guided exercises  
Guided exercise helps students feel certain that they are doing the right 
thing they are given advice on how to do it. The learners have to make 
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same decisions of their own and to create some of their own 
expressions, for example: Write a paragraph saying which towns you 
have visited since coming to Britain. Remember to use the present 
perfect when you do not refer to a particular time and the simple past 
when you do refer to a particular time. e.g. I have been to Stratford 
twice. I went there during my first weekend in England and I went again 
last weekend. 
 Besides that, there are three main approaches to arrange a task in 
term of contents of ability; they are: 
a. Discrete point testing 
Discrete point testing is a test which is aims to provide very specific 
information about learner’s abilities in a particular skill or in a 
particular language area. This type of test focuses on one item at a time 
and therefore tests knowledge of it rather than ability to use it in real 
situations. Discrete point testing concentrates on testing separately 
different language items and language skills (e.g. grammar, sound 
discrimination, listening with comprehension, and writing) and by 
combining the result of a number of separate tests or test items build up 
a picture of the student’s level of English. 
b. Communicative tests 
Communication test is a test designed to discover the learner’s 
abilities to communicate in English rather than to test their knowledge 
of particular language items or aspects of the language. 
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c. Combination between Discrete test and communicative test 
In line with it Nunan (2003:13) defines tasks in terms of six 
characteristics that are salient to their use in the classroom: 
1) Goals 
Every task which is given to learner has a purposes or goal about to 
measure the student’s achievement. 
2) Input  
Task or assignment is given for students based on input or materials 
which are learned by them. 
3) Activity 
Task has a certain instruction as the guide for students in doing task 
activity. 
4) Teacher role 
Task has a certain instruction as the guide for teachers in monitoring 
of students activity. 
5) Learner role 
Task has a guided for students in arrange what the students have to 
do and what their role in doing activity. 
6) Setting 
Tasks have a guided in the teaching learning setting, whether it is 
done either in group or in personal. 
2. Type of Writing Exercise 
Based on the explanation above, the type of writing exercise 
demanded by the syllabus 2013 Curriculum can be categorized as follow: 
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a. Arranging scrambled word into good sentences. This is a guided 
exercise since the paragraphs function as the guidelines. 
b. Completing texts/ sentences 
It can be categorized into controlled or guided exercise. It is controlled 
when the students have right to complete their essays freely. On the 
other hand, it is guided if there are guidelines. 
c. Writing sentences dealing with grammar 
It can be controlled or guided exercise. It is guided since the students 
are asked to complete sentences and the sentences function as the 
guidelines. It is controlled exercise since the students are asked to write 
correct grammatical sentences. 
d. Writing short functional texts 
It can be controlled or guided exercise. It is guided when there are some 
guidelines provided. 
e. Developing vocabulary into sentences 
It is guided exercise when the students have to vocabulary and then 
developing into the sentence 
3. Things to Ponder in Writing Exercise 
  Learning English is directed to the development of communication 
competence in four language skills; listening, reading, writing, and 
speaking. All the skills that we learn must be supported by appropriate 
exercise. According to Brown (2001:343) there are some of micro-skills 
involved in writing. The writer has to produce graphemes, orthographic 
patterns of English and an acceptable choice of words and use appropriate 
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word order patterns writing at an efficient rate of speed to suit the purpose.  
Develop and use a battery of writing strategies, such as accurately 
assessing the audience’s interpretation, using prewriting devices, writing 
with fluency in the first drafts, using paraphrases and synonyms. 
In line with it,  Pincas (1991:26) states that there are three essential 
writing skills that should be mastered by students; 
a. Communication, including communication between people, suiting a 
specific subject, presenting ideas. 
b. Composition, including constructing sentences, using paragraphs, using 
linking devices (cohesion) 
c.  Style, including writing in four major styles: narrative, descriptive 
expository, argumentative, achieving the desired degree of formality, 
creating the desired emotive tone. 
D. Curriculum  
1. General Concept of Curriculum 
Hamalik (2007:4) states that curriculum is interpreted to mean all 
of the organized courses, activities, and experiences which pupils have 
under direction of the school, whether in the classroom or not. 
According to Ralf W Tyles (2005:176) as quoted by Nasution, 
curriculum consists of four components. They are specification of 
objectives, materials, organization of learning experiences and evaluation.  
Since curriculum is used in the most of educational institute 
system, it must be balance. Hargreaves (1994: 184 – 185) explains the 
balanced of curriculum into two, manageability and coherent. 
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a. Manageability 
Manageability is concerned with the amount of knowledge and 
skill that can be put into curriculum; if there is too much content, in 
relationship to the allocated time, the curriculum is unmanageable for 
teacher and pupils. Manageability is also concerned with the capacity of 
teachers to relate the parts together so that they become coherent as 
whole. 
b. Coherent 
Coherent is about the way the curriculum as a whole hang together. 
When a curriculum is coherent, the various part of curriculum has a 
clear and explicit relationship with one another. When a curriculum 
lacks coherence, it becomes fragmented and confusing both to teachers 
and pupils. 
Curriculum contains science, knowledge, and experience worth 
giving to the students to obtain the educational objectives. For that 
reason, the curriculum developers decide criteria of establishing the 
knowledge as the content of the curriculum. The criteria are: agreeable, 
right, and useful for the students’ development, appropriate to the social 
demand and balanced intellectual, moral, and social comprehension. 
2. 2013 English Curriculum 
 The 2013 Curriculum is a new curriculum developed by 
Indonesian government in 2013. The 2013 Curriculum aims to prepare 
Indonesian people to have the ability to live as religious, productive, 
creative, innovative, and affective individual and citizens who could 
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contribute to society in Indonesia and all over the world (Pemendikbud 
Nomor 67 Tahun 2013). 
 The 2013 Curriculum is designed in three aspects, they are : 
affective, cognitive, and psychomotor. Affective aspects encourage 
students to; accept, perform, appreciate, and inspire. Cognitive aspects 
encourage students to; comprehend, apply, analyze, and evaluate. While 
psychomotoric aspects encourage students to, observe, ask, try, find 
reasons, present, and compose (Pemendikbud Nomor 65 Tahun 2013). 
 From the explanation above it can be concluded that the 2013 
Curriculum is a brand new curriculum which was developed by the 
government of education in order to improve the students’ qualities. These 
qualities are covering three aspects, namely affective, cognitive and 
psychomotoric domain.. 
3. The Implementation of the 2013 Curriculum 
 According to Print (in Mulyasa, 2013: 179-180), the strategy of 
implementation development in curriculum 2013 refers to the 
understanding of curriculum development as “the process of planning, 
implementing, and evaluating learning opportunities intended ton produce 
desired changes in learners”. There are three phases of competency- based 
curriculum’s strategy of implementation development, namely, designing, 
implementing, and evaluating. Some factors that determine and support the 
successful implementation of the curriculum in improving the process of 
learning to produce learners graduates who are competent as follows: 
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a. Conformity competence of teachers and education staff with curriculum 
and textbooks. 
b. Availability of the books as a learning resource that integrates standard 
forming curriculum. 
c. Reinforcing the government’s role in the guidance and supervision. 
d. Reinforcing management and school culture. 
 The implementation of the curriculum means how the learning 
process delivers the aim of curriculum for learners to produce graduates 
who have set their competence in accordance with the characteristic and 
capabilities of each. Based on Mulyasa (2013;179-180), the curriculum 
implementation is influenced by at least three factors, namely : 
a. Characteristics of curriculum that covers the scope of the new idea of a 
curriculum and clarity for users in the field. 
b. Strategy implementation, namely the strategy used in the 
implementation, such as discussion seminars, refresher courses, 
workshops, provision of curriculum books, and activities that can 
encourage the curriculum users in the field. 
c. Characteristics of the curriculum users, which include knowledge, 
skills, values, and attitude of teachers towards the curriculum as well as 
its ability to realize the learning curriculum. 
 The approach of teaching- learning in the 2013 curriculum must 
adopt the scientific approach. Farant in Eshun (2013:1), elaborates that the 
teaching learning process using scientific approach will mainly concern to 
improve three aspects, namely: affective, cognitive, and psychomotoric 
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aspect. He explains that the implementation of scientific approach will be a 
challenge for the teacher through five developments of students’ activities, 
namely : observing, questioning, experimenting, and communicating. 
4. The English Material of the 2013 Curriculum 
 There are materials for seventh grade students of junior high school 
suggested by  2013 Curriculum as follows : 
a. Interpersonal: greeting and responds; goodbye and responds; thanking 
and responds; apologizing and responds, introduction and responds. 
b. Transactional: asking and telling about fact and feeling and also asking 
and offering thing and service 
c. Special Functional; name label; list; instruction; short notice; 
warning/caution, song, 
d. General functional ; names of the days, months, times, date, and year; 
personal identity; names of animals, things, and public building; 
characteristic of persons, animals, and things; descriptive (persons, 
things, and animals) 
e. Speaking topic; concerned of self, social life, and nature around the 
house and school. 
E. Previous Study 
In composing this thesis, there are some previous research related to 
this study that can be described as follows : 
Firstly, Dias Andrian Adiwana from students of  Islamic Education and 
Teacher Training, IAIN 2015 (An Analysis on Bright English Textbook for 
Seventh Grade Students of Junior High School With the 2013 Curriculum). 
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This research analyzed the Bright English Textbook, the result of this study 
shows that the textbook is compatible with curriculum according to good 
textbook classification. Studies the same scope with the writers thesis, the 
difference are on the title of textbook, the problems and the objectives study. 
Second is the thesis Ida Nuria, from English Study Program, FBS, 
Muhammadiyah University of Surakarta 2013 with the title The Evaluation of 
Writing Exercises of English Textbook Entitled “Contextual English” Based 
on Curriculum. This research analyzed the relevance of materials in 
Contextual English textbook to the 2013 English Standard Competence. The 
research was focused on the evaluation of writing exercise, this result of this 
research concluded that the English Textbook Contextual English  is quite 
relevant with the curriculum. The difference between this research and this 
thesis is the title of the textbook and the objectives of the research. 
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CHAPTER III 
RESEARCH METHODOLOGY 
This Chapter deals with Research Design, Object of The Research, The 
Source of Data, Technique of Collecting the Data, Technique of Analyzing The 
Data and Data Trustworthinnes. 
A. Research Design 
Related to the objective of this study, the writer conducted qualitative 
research. According to Arikunto (1996:26) Descriptive qualitative research is 
the research to clarify or to explain the phenomenon.  
 Maxwell (1996:17) states that the strength of qualitative research derives 
primarily from its inductive approach, its focus on specific situation or 
people, and its emphasis on words rather the numbers. It means that the data 
in this study are analyzed in the form of description and identification or 
analysis of the texts. 
 Qualitative research gives priority to analyze data. The data in this study 
were analyzed in the form of description and identification or analysis of the 
texts. In this research, the researcher analyzed writing exercise in the English 
Textbook When English Rings A Bell for Junior High School. 
 The researcher chosed the descriptive qualitative design because the 
researcher wanted to analyzed  whether the writing exercise in the Textbook 
When English Rings A Bell.  
The researcher focused on the analysis of writing exercise English 
Textbook When English Rings A Bell for Junior High School Seventh Grade 
Students. Most of  research methods needs a resource of  book (library) to 
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support the research. There is a little difficulty to distinguish between library 
research and field research, both of them need a literature. The main 
differences are based on the purposes, functions and the position of each 
research. In the field research, literature is needed as a basic theory to prepare 
the research design. While in the library research, literature is  not only used 
as the preparing of research design but also more than that , it is used to get 
data collection of the research. The purpose of this research is to analyze the 
writing exercises in When English a Rings Bell, an English textbook for 
junior high school seventh grade students.  
B. The Object of Research 
The object of this research in this final project  is When English a Rings 
Bell an English text book for junior high school seventh grade. By doing the 
research on the mentioned textbook, the writer wanted  to evaluate writing 
exercises in the textbook in term of the kinds of tests, 2013 curriculum, 
basic competence in writing skills, types of writing exercises, and its  
compatibility of curriculum 2013. 
C. Data and Source of the Data 
Data is information, evidence or facts gathered throught studies which 
can be analyzed in order to better the understanding to support a theory 
(Richard et al, 1992:96).  In this research, the researcher uses The data of 
this research are writing exercises available in the English textbook When 
English Rings A Bell. In this research the writer takes When English Rings A 
Bell an  English textbook for Junior Highs School a Students Seventh Grade 
publish by Kemendikbud as the source of the data. According to Sutopo 
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(2002:49), source of data perhaps in the form of human beings and their 
social behavior, event, document, areticle, and so on Moreover, Arikunto 
(2006:129) states that the data resource is the subject from which the data 
can be found.  
D. Technique of Collecting the Data 
In this study, the researcher used a documentary analysis as the technique 
of collecting the data. According to Rose and Grosvenor (2001:50) 
Documentary research is a valuable method for understanding and explaining 
social relations. In addition, descriptive research is conducted to get 
information about phenomenon when the research is done. Document analysis 
is not only collecting and writing in quoting from but also finding the result of 
analysis of the document. 
The researcher described all the data obtained from documentation. It is 
the way how to collect the research data and it helped the  researcher to do this 
research. The data of  documentation were taken from syllabus, lesson plans, 
learning schedule.  Then, the researcher determined  the feedback of  textbook 
as media with its relevance. Next, the researcher analyzed percentage of the 
appropriateness of materials developed  in the textbook. After that, the 
researcher counted  the number of materials in the from of  percentages. In  
this analysis, the researcher went through some steps as follows  
1. Reading 
The first step of the data collection  procedure was reading  When English 
Rings a Bell, an English Textbook for Junior High School Seventh Grade. 
The researcher read all texts and  exercises in the textbook to find which 
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were  exercises considered the data. The data were only writing exercise in 
the textbook. 
2. Identifying 
After the reading was done completely, the next step was identification. 
The researcher  Identified the number of writing exercises in every units of 
When English Rings a Bell. 
3. Classifying 
The next step is classification. The data that had been identified 
was then classified based on the competency and skill which were 
emphasized in the exercise. 
E. Technique of Analyzing the Data 
There are some steps in analyzing the data. However, in this study the 
researcher only took four steps, those are selecting, categorizing, analyzing, 
and making inference. 
1. Selecting 
The researcher read When English Rings a Bell, and then selected which 
exercise could be considered as writing in every unit of the textbook. 
2. Categorizing 
After selecting the writing exercises, the researcher categorized them into 
some aspects of writing exercise which were then be used to analyze the 
data. Some aspects which were used to analyze the data are finding out the 
writing exercises provided in the textbook, the writing exercises are then 
coded, comparing writing skill exercises developed in the textbook and 
writing skill exercises demanded by the 2013 Curriculum, describing 
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whether the writing exercises develop in the textbook is the compatible or 
not with writing exercises suggested by 2013 Curriculum, determining 
whether the English textbook is appropriate with the 2013 Curriculum or 
not, and the last is drawing conclusion. 
The researcher does a process of coding based on the chapter, the title of 
book, and pages. The codes that the researcher used are describe: 
C1, C2…: Chapter Number 
WERB    : When English Rings A Bell Textbook 
P.1,P.2    : Page. 
After the coding, the researcher formulates to calculate the presentation of 
compatibility by using this : 
The total of compatible                        x 100% 
The total number of writing exercises 
       Then, in classifying the textbook quality, the researcher uses the 
percentage   proposed by Arikunto (1993) : 
The table 1 : Precentage and Compatibility 
Interval Precentage Compatibility 
76-100% Very good 
56-75% Good 
40-55% Fair 
0-39% Poor 
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F. Data Trustworthinnes 
 Credibility is an evaluation of whether or not the research findings 
represent a “credible” conceptual interpretation of the data drawn from the 
participants’ original data (Lincoln & Guba, (1985:296). 
  There are many ways to check the credibility of the data. According to 
Lincoln and Guba (1985), there are five ways to establish credibility: 
prolonged engagement, persistent observation, triangulation, peer debriefing, 
negative case analysis, referential adequacy and member checking. According 
to Moleong (2005:330), triangulation is a technique that utilizes a data validity 
checking something else. Triangulation techniques are most widely used to 
check through other sources. There are four kinds of triangulation, namely: (1) 
data triangulation, (2) investigator triangulation, (3) methodological 
triangulation, and (4) theoretical triangulation (Patton in Sutopo, 2002:78). 
 The researcher used data triangulation to check the validity of the data in 
this research. Patton in (Sutopo,2002:79). Data triangulation is a kind of 
triangulation that direct a researcher to obtain the data by getting the 
information from one certain source such as condition of location, the activity 
of the people or from document that contains the data which has closely 
relationship with the problem which is needed by the researcher. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSIONS 
In this chapter, the researcher explains the data analysis and make a 
discussion used to answer research problems which has been collected from the 
documentation. The important point of this chapter is to describe what types of 
writing exercise the used in When English Rings Bell and how is the compatibility 
of the writing exercise in the textbook When English Rings Bell toward 2013 
Curriculum. 
A. Research Finding 
1. The types of writing exercises in When English Rings Bell textbook. 
  The type of writing exercise demanded by the syllabus 2013 
Curriculum can be categorized as follow:  
a. Arranging scrambled word into good sentences. This is a guided 
exercise since the paragraphs function as the guidelines. 
b. Completing texts/ sentences 
It can be categorized into controlled or guided exercise. It is controlled 
when the students have right to complete their essays freely. On the 
other hand, it is guided if there are guidelines. 
c. Writing sentences dealing with grammar 
It can be controlled or guided exercise. It is guided since the students 
are asked to complete sentences and the sentences function as the 
guidelines. It is controlled exercise since the students are asked to write 
correct grammatical sentences. 
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d. Writing short functional texts 
It can be controlled or guided exercise. It is guided when there are some 
guidelines provided. 
e. Developing vocabulary into sentences 
 It is guided exercise when the students have to vocabulary and then 
developing into the sentence. 
The textbook analyzed in this research is When English Rings Bell 
for seventh grade students of Junior High School. The textbook published 
by Kemendikbud. The textbook consist 11 units of table of content and 
total of 210 pages. This table of content, they are: 1). Chapter I: How are 
you? 2). Chapter II: It’s Me. 3). Chapter III: It’s My Birthday. 4). Chapter 
IV: I Love People around Me. 5). Chapter V: How Many Pets do You 
have. 6). Chapter VI: Let’s Listen to the Songs. 7). Chapter VII: I Love 
Things around Me. 8). Chapter VIII: She’s so Nice. 9). Chapter IX: My 
Grandfather is a Doctor. 10). Chapter X: Attention, Please!. 11). Chapter 
XI: I am Proud of My Teacher. 
The researcher explains about types of writing exercise from every 
unit in When English Rings a Bell textbook.  
a. Arranging Scrambled word into sentence. 
  In this textbook the researcher not found the type writing exercise 
Arranging scrambled word into sentence, because the textbook still 
used for seventh grade students, and this type not appropriate with the 
syllabus of 2013 Curriculum 
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b. Completing texts/sentences 
1.) C2/WERB/P.26  
 
 
Figure 4.1 
C2/WERB/P.26 
  In the form of this activity above the researcher finds types of writing 
exercise Completing sentence, because this activity asks the students have right to 
complete the sentence. On the other hand it is guided if there guidelines to write 
introducing their self use the clues above. This exercises appropriate with the 
syllabus of 2013 Curriculum. This exercise it stated in the basic competences for 
students in the first semester of Junior High  school Grade VII on writing skill so 
this exercise relevance with the 2013 Curriculum. Basic competence of writing 
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skill composition and communication. The aim of this exercise is to know how 
students if respond what a question from a people. Kind of practice exercise is 
controlled exercises.  
2). C2/WERB/P.21 
 
 Figure 4.2 
C2/WERB/P.21 
  The figure of the activity above  the researcher founded types of 
writing exercise is Completing sentences, because this there are a picture 
in this activity and the exercise ask the students have right to complete 
their sentences based on the picture. On the other hand it is guided if there 
guidelines to complete the sentences based on the pictures above. Basic 
competence of writing skill composition and communication. The aim of 
this exercise is to know how students if respond what a question from a 
people. Kind of practice exercise is controlled exercises. And then its 
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relevance with syllabus on 2013 Curriculum. And good to used material 
learning for seventh grade students. 
3). C3/WERB/P.61 
 
Figure 4.3 
C3/WERB/P.61 
     In the writing exercise above, it can be understood that the 
exercise increases students’ ability in completing sentences. In 
this activity the researcher founded types of writing exercise is 
Completing texts/sentences, because this activity shows that this 
exercise ask the students have right to complete their essays. On 
the other hand it is guided if there guidelines to write introducing 
their self use the clues above. kind of practice of exercises is 
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controlled exercises. Type of writing classroom is self writing. 
This picture have communicative tests. And this is relevance with 
the syllabus 2013 Curriculum and good to used learning material 
for Seventh Grade Students Junior High School. 
 
4). CVXI/WERB/P.194 
 
Figure 4.4 
CVXI/WERB/P.194 
 From the statement of this activity the researcher founded types of 
writing exercise is Completing texts, in this activity the exercise ask the 
students have right to complete the sentences based on the text above. 
the type of writing in this exercises appropriate with the syllabus 2013 
Curricculum. This exercises have a kinds practice is guided exercises. 
And kind of test is discrete point testing. This exercises contain from 
question that easy to complete the sentence. This exercises relevance  
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with syllabus 2013  Curriculum and good to used material learning for 
seventh grade students. 
c. Writing sentences dealing with grammar 
1). CI/WERB/P.13-14 
 
                     Figure 4.5 
              CI/WERB/P.13-14 
The writing exercises above the researcher finds types of 
writing exercise is Writing sentences dealing with grammar, 
because in this activity be found command the students are asked 
to complete sentences and the sentences function as the guidelines 
that the students choose right answer and then fill in the bubbles 
in each pictures. Type of writing classroom is self writing. This 
picture have communicative tests. And this is relevance with the 
syllabus 2013 Curriculum and good to used learning material for 
Seventh Grade Students Junior High School. 
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2). CI/WERB/P.16 
 
Figure 4.6 
CI/WERB/P.16 
   The picture of the activity above the researcher finds the 
types of writing exercise is Writing sentences dealing with 
grammar, because in this activity be found command the students 
are asked to writing some expression for the pictures. From the 
command the researcher knowing that the type writing exercises 
is Writing sentence dealing with grammar. Type of writing 
classroom is self writing. This picture have discrete point testing 
tests. And this is relevance with the syllabus 2013 Curriculum and 
good to used learning material for Seventh Grade Students Junior 
High School. 
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3). C2/WERB/P.31 
        
Figure 4.7 
 In this activity the researcher finds types of writing exercise is 
Writing sentences dealing with grammar, because in this activity 
shows  that this type the students are asked to complete sentences 
and the sentences function as the guidelines that the students 
choose right answer and then fill in the bubbles with their own 
identity. Type of writing classroom is self writing. This picture 
have communicative tests. And this is relevance with the syllabus 
2013 Curriculum and good to used learning material for Seventh 
Grade Students Junior High School. 
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  4). C2/WERB/P.33 
 
Figure 4.8 
C2/WERB/P.33 
   From the picture of card Identity in this activity the 
researcher founded types of writing exercise is Writing sentences 
dealing with grammar, because in this activity shows  that this 
type the students are asked to complete sentences and the 
sentences function as the guidelines that the students asked fill out 
the identity cards with using guiding question above. Type of 
writing classroom is self writing. This picture have 
communicative tests. And this is relevance with the syllabus 2013 
Curriculum and good to used learning material for Seventh Grade 
Students Junior High School. 
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5). C3/WERB/P.48 
 
Figure 4.9 
    C3/WERB/P.48 
  The writing exercise of this activity the researcher finds the types 
of writing exercise is Writing sentences dealing with grammar, 
because this activity this exercise ask the students to write the 
activities shown on the picture. The exercise aims for the students 
to writing sentences using the grammar, so that the students can 
writing with the right grammar. Type of writing classroom is self 
writing. This picture have communicative tests. And this is 
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relevance with the syllabus 2013 Curriculum and good to used 
learning material for Seventh Grade Students Junior High School. 
6). C3/WERB/P.52 
 
Figure 4.10 
C3/WERB/P.52 
  Based on the picture of this exercises the researcher finds types of 
writing exercise is Writing sentences dealing with grammar, same 
with the before exercise, the exercises asked the student to write 
the activity and the time based on the picture. Type of writing 
classroom is self writing. This picture have communicative tests. 
And this is relevance with the syllabus 2013 Curriculum and good 
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to used learning material for Seventh Grade Students Junior High 
School 
7). C3/WERB/P.53 
      
Figure 4.11 
C3/WERB/P.53 
 
  In this activity the researcher finds types of writing exercise is 
Writing sentences dealing with grammar, because in this activity 
shows  that this type the students are asked to complete sentences 
and the sentences function as the guidelines that the students 
asked write the time in words based on the pictures. Type of 
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writing classroom is self writing. This picture have 
communicative tests. And this is relevance with the syllabus 2013 
Curriculum and good to used learning material for Seventh Grade 
Students Junior High School. 
8). C3/WERB/P.55 
 
Figure 4.12 
C3/WERB/P.55 
 From the activity above, in the bubble be found that the student 
asked to write their daily activities on the morning, afternoon, evening, 
and night. And based on the command the researcher finds the writing 
exercise is Writing sentences dealing with grammar. The students 
writing sentence with using the right grammar. 
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9). C4/WERB/P.77 
 
 
Figure 4.13 
C4/WERB/P.77 
 In this activity the researcher finds the  types of writing 
exercise is Writing sentences dealing with grammar, because the 
exercise ask the students to make a sentence based on the each picture. 
Still same with the previous activity, the exercises aimed for the 
students to writing using the right grammar and the exercises 
appropriate with the syllabus 2013 Curriculum. 
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10). CV/WERB/P.79 
 
Figure 4.14 
CV/WERB/P.79 
   In the form of this activity the researcher finds the types of 
writing exercise is Writing sentences dealing with grammar, 
because in this activity shows  that this type the students are asked 
to make sentences  based on the table. Type of writing classroom 
is self writing. This picture have communicative tests. And this is 
relevance with the syllabus 2013 Curriculum and good to used 
learning material for Seventh Grade Students Junior High School. 
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11). CV/WERB/P.87 
 
Figure 4.15 
CV/WERB/P.87 
   The writing exercises above be found the command in this 
bubbles that the students asked make sentence with their partner, 
refers to the examples. From the command the researcher finds 
the type of writing exercises is writing sentence with dealing with 
grammar, because  based on the picture and example of exercises 
the sentence using right grammar. Type of writing classroom is 
self writing. This picture have communicative tests. And this is 
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relevance with the syllabus 2013 Curriculum and good to used 
learning material for Seventh Grade Students Junior High School. 
12). CVII/WERB/P.121 
 
Figure 4.16 
CVII/WERB/P.121 
   In from of the activity the researcher finds the types of 
writing exercise is Writing sentences dealing with grammar, 
because in this activity shows  that this instructions ask the 
students to describe the things that students can see in the pictures 
above using there is or there are. Type of writing classroom is self 
writing. This picture have communicative tests. And this is 
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relevance with the syllabus 2013 Curriculum and good to used 
learning material for Seventh Grade Students Junior High School. 
13). CVII/WERB/P.128 
 
Figure 4.17 
CVII/WERB/P.128 
    The writing exercises in this activity researcher finds  types 
of writing exercise is Writing sentences dealing with grammar, 
because in this activity shows  that this instructions ask the 
students makes sentence based on the picture above. Type of 
writing classroom is self writing. This picture have 
communicative tests. And this is relevance with the syllabus 2013 
55 
 
 
Curriculum and good to used learning material for Seventh Grade 
Students Junior High School. 
14). CVIX/WERB/P.157 
 
Figure 4.18 
CVIX/WERB/P.157 
  The picture and the command in activity above the researcher finds 
types of writing exercise is Writing sentences dealing with grammar, 
because in this activity shows  that this instructions ask the students 
makes a sentence based on the picture above. 
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15). CVXI/WERB/P.193 
 
Figure 4.19 
CVXI/WERB/P.193  
    Based on the pictures In this activity the researcher 
findstypes of writing exercise is Writing sentences dealing with 
grammar, because in this activity shows  that this instructions ask 
the students makes a sentence on paragraph using these question 
to help the students. Type of writing classroom is self writing. 
This picture have communicative tests. And this is relevance with 
the syllabus 2013 Curriculum and good to used learning material 
for Seventh Grade Students Junior High School. 
 
 
 
57 
 
 
16). CVXI/WERB/P.196 
          
                       Figure 4.20 
CVXI/WERB/P.196 
  In from the descriptive text the writing exercises in this activity the 
researcher finds the  types of writing exercise is Writing sentences 
dealing with grammar, because in this activity shows  that this 
instructions ask the students to describe their cute pet in this box 
provided. The writing exercises appropriate with the syllabus 2013 
Curriculum. 
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d. Writing short functional texts 
        1). C4/WERB/P.80 
 
Figure 4.21 
C4/WERB/P.80 
  In the form of letter, in this exercises the researcher finds the type 
of writing exercises is Writing short functional texts. Because, it is can 
be controlled or guided exercise. It is guided when there are some 
guidelines provided, and this instruction asked the students write a 
letter.  
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2). CVIII/WERB/P.136 
 
Figure 4.22 
CVIII/WERB/P.136 
 The pictures in this exercises the researcher finds the type of 
writing exercises is Writing short functional texts. Because, it is can be 
controlled or guided exercise. It is guided when there are some 
guidelines provided, and this instruction asked the students describe in 
the picture. 
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3). CVIII/WERB/P.144 
 
 
Figure 4.23 
CVIII/WERB/P.144 
  In this activity the researcher finds the type of writing exercises is 
Writing short functional texts. Because, it is can be controlled or guided 
exercise. It is guided when there are some guidelines provided, and this 
instruction asked the students describe in the picture. The exercises 
aimed for students to writing a descriptive text about this pictures. 
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  4). CVIX/WERB/P.167 
 
Figure 4.27 
CVIX/WERB/P.167 
  The exercises in this activity is Writing short functional texts. 
Because, it is can be controlled or guided exercise. It is guided when 
there are some guidelines provided, and this instruction asked the 
students describe in the picture. Same with the previous activity the 
exercises short functional text writing the descriptive text about the 
picture in the Bank. 
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5).  CVX/WERB/P.181 
 
 
Figure 4.28 
CVX/WERB/P.181 
 The picture be found that nurse, many people, and this place at the 
housepital, In this activity the researcher finds the type of writing 
exercises is Writing short functional texts. Because, it is can be 
controlled or guided exercise. It is guided when there are some 
guidelines provided, and this instruction asked the students describe in 
the picture at the housepital.  
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6). CVX/WERB/P.185 
 
Figure 4.29 
CVX/WERB/P.185 
  In this activity the researcher finds the type of writing 
exercises is Writing short functional texts. Because, it is can be 
controlled or guided exercise. It is guided when there are some 
guidelines provided, and this instruction asked the students describe in 
the picture. 
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e. Developing vocabulary into sentence  
       1).  CI/WERB/P.9  
 
Figure 4.30 
CI/WERB/P.9  
    The writing exercises based on the picture above this 
activity, the researcher finds types of writing exercise is 
Developing vocabulary into sentences, because this activity shows 
that this exercise ask the students to write about their feeling and 
their model expression. The exercises same with the indicator of 
syllabus 2013 Curriculum. 
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2). CI/WERB/P.11  
 
 
 
Figure 4.31 
CI/WERB/P.11  
Same with the previous activity, the writing exercises is developing 
vocabulary into sentences, because this activity shows that this exercise 
ask the students to write about the names of people to whom their said 
goodbye and where their said it.  
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3). CI/WERB/P.18  
 
Figure 4.32 
CI/WERB/P.18  
In this activity the researcher finds types of writing exercise is 
developing vocabulary into sentences, because this activity shows that 
this exercise ask the students to write about the names of people to 
whom their said thank you and where their said it. 
 
 
 
 
67 
 
 
4) C2/WERB/P.34  
 
 
Figure 4.33 
C2/WERB/P.34  
   From the picture above the types of writing exercise is Developing 
vocabulary into sentences, because this activity shows that this exercise 
ask the students to complete their favorite color and food using the 
questions above and complete the table. The exercises same with the 
indicator of syllabus in 2013 Curriculum. 
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5). C2/WERB/P.37 
 
Figure 4.35 
C2/WERB/P.37 
   In writing exercises of this activity the researcher founded 
types of writing exercise is Developing vocabulary into 
sentence,because this activity shows that this exercise ask the 
students to complete the table with the names of their teachers and 
the lessons they teach using question These are teachers. Type of 
writing classroom is self writing. This picture have 
communicative tests. And this is relevance with the syllabus 2013 
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Curriculum and good to used learning material for Seventh Grade 
Students Junior High School. 
6). C3/WERB/P.47 
 
Figure 4.36 
C3/WERB/P.47 
  Based on the picture about this activity, the researcher founded 
types of writing exercise is Developing vocabulary into sentences, 
because this activity shows that this exercise ask the students to 
write the schedule on the table above using question This is my 
schedule. Type of writing classroom is self writing. This picture 
have communicative tests. And this is relevance with the syllabus 
2013 Curriculum and good to used learning material for Seventh 
Grade Students Junior High School. 
 
2. The compatibility of the writing exercise in the textbook When English 
Rings Bell.  
In term of compatibility the writing exercises in the textbook with 
the 2013 Curriculum, be found 36 writing exercises from 11 chapters, and 
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the researcher checklist the compatible of the types of writing with the 
2013 Curriculum. 
The table 4.1 Result of Compatibility 
No The Activity of Writing 
exercises demanded by 
2013 Curriculum  
Writing exercises 
provided in the 
textbook 
Compatible Not 
Compatible 
1. Arranging scrambled 
paragraphs 
-    
2. Completing Text  
 
C2/WERB/P.26 
C2/WERB/P.29 
C3/WERB/P.61 
CVXI/WERB/P.194 
   
3. Writing sentences 
dealing with grammar 
 
 
CI/WERB/P.13-14 
CI/WERB/P.16 
C2/WERB/P.31 
C2/WERB/P.33 
C3/WERB/P.48 
C3/WERB/P.52 
C3/WERB/P.53 
C3/WERB/P.55 
C4/WERB/P.77 
CV/WERB/P.87 
CV/WERB/P.91 
CVII/WERB/P.121 
CVII/WERB/P.128 
CVIX/WERB/P.157 
CVXI/WERB/P.196 
CVXI/WERB/P.193 
   
4. Writing short functional 
texts 
 
C4/WERB/P.80 
CVIII/WERB/P.136 
CVIII/WERB/P.144 
CVIX/WERB/P.167 
CVX/WERB/P.181 
CVX/WERB/P.185 
  - 
5. Developing vocabulary 
into sentence 
CI/WERB/P.9 
CI/WERB/P.11 
CI/WERB/P.18 
C2/WERB/P.34 
C2/WERB/P.37 
C3/WERB/P.47 
   
 5 Total  4 1 
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   After analyzing the data in each exercise develop in the textbook, 
the researcher finds the total number for type writing which are developed 
in the When English Rings a Bell textbook is eight (4) type out of five (5) 
type. The percentage of the compatibility of writing exercises with the 
writing skill in 2013 Curriculum 
can be seen as follows.  
 
  Based on the Schema of Quality Classification as proposed by Arikunto 
(1993:201), the score of writing exercises found in the When English 
Rings A Belll textbook is good because the score is 80 %, and this 
textbook compatible with the 2013 Curriculum. 
B. Discussion 
1. The types of writing exercise in When English Rings Bell textbook 
based on 2013 Curriculum. 
  The English textbook entitled When English Rings a Bell for 
seventh grade Junior High School published by the government is a 
textbook which applied the 2013 Curriculum. As a textbook which applied 
the 2013 Curriculum, it should contain the type of writing exercises. There 
are type of writing exercise demanded by 2013 Curriculum they are 
Arranging scrambled word into good essay or sentence, Write text 
functional text, Writing dealing with Grammar, Developing vocabulary 
into sentence, and Completing text or sentence. 
  After analyzing the content of writing exercise of When English 
Rings a Bell English textbook every activity the researcher not found one 
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type of writing exercise in the textbook, the writing exercise that not found 
in When English Rings a Bell is Arranging Scrambled word into sentence. 
The other type of writing exercise provided in 2013 Curriculum. 
2. The compatibility of the writing exercise in the textbook When English 
Rings Bell.  
  In this research, for analyze the compatibility of writing exercise in 
When English Rings a Bell  English textbook with the 2013 Curriculum 
the researcher used checklist instrument. First, the researcher compare the 
material of writing exercise with the syllabus. Then, the researcher 
calculating used theory the Schema of Quality Classification as proposed 
by Suharsimi (1993:201). Based on the finding after calculating the 
compatibility of writing exercise in English textbook with 2013 
Curriculum, the score is 80%. From this result, it can be conclude that this 
book compatible with 2013 Curriculum and can be recommended as 
teaching learning media in this class. But there is still one material that not 
provide in this textbook.  
 
 
73 
 
 
CHAPTER V 
CONCLUSION AND SUGGESTION 
 This chapter presents the conclusions and suggestions of this research. The 
conclusions and suggestions are drawn based on the findings and discussions. 
A. Conclusion 
    This research is focused on the writing exercises in When English 
Rings Bell textbook based on the 2013 Curriculum. The researcher used 
descriptive qualitative as a method to analyze the content of writing 
exercises in the textbook. First, the researcher finds the type of writing 
exercises demanded by 2013 Curriculum, they are five types of writing 
exercises but after the researcher analyzed the writing exercises in the 
textbook, only four types were found. The type is that not found in the 
textbook is Arranging Scrambled into good sentence.  
    From this result, the writing exercise in When English Rings Bell, 
an English textbook published by  Kemendikbud, can be recommended as 
a media for teaching and learning activity. The other reason is from any 
illustration in the textbook. It is very interesting for the learners. The 
sentences are also simple and easy to understand with clear instruction in 
every activity. 
 The second analysis is the compatibility of writing exercises 
toward 2013 Curriculum. The researcher used checklist to know the 
compatibility of the writing exercises provided in the textbook with the 
2013 Curriculum, and after the percentage the score of writing exercises 
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calculated is very good because the score is 80 % of compatibility with 
2013 curriculum. From the result, it can be concluded that the material of 
writing exercises in the textbook is compatible with the 2013 Curriculum. 
B. Suggestion 
  Finally, from the finding and conclusion of this study, The 
researcher  realizes that there is no perfect writing exercise in the world. 
But, the finding of this study may give a broader overview to everyone 
toward the importance of using an ideal writing exercise from a good 
textbook that will take some effects of students understanding and progress 
in writing skill. Hopefully, this research can give a reference to select 
suitable English textbook in term of writing exercise in the teaching 
process. For English textbook authors, it is hoped that in arranging a 
textbook, they will present materials and exercises which are appropriate 
with the ideal textbook materials especially in writing. The researcher  is 
aware that this study is still far from perfection. Therefore, in order to 
make be better future study related to writing exercise, here some 
recommendations that it is necessary to consider: 
1. The object of the study need to be broadened. Possibly, we can 
conduct a research related to writing exercise whose object covers 
students of junior until senior high school in order to be a comparative 
study. 
2. A study of a method on how to arrange an ideal writing exercise also 
needs to be conducted. 
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3. A study of analyzing the use of printed media such as newspaper, 
magazines as material of writing exercise will be a new challenge for a 
new researcher. 
4. A study of investigating teachers’ competence on giving writing 
exercise to their students also needs to be conducted. 
5. The result of this study may give positive advantages to teacher, 
students, readers, English textbook authors and the writer personally. 
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SILABUS  SMP/MTs 
Mata Pelajaran      : Bahasa Inggris 
Kelas                     :  7 
Kompetensi Inti :  
KI 1: Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan 
sosial dan alam dalam jangkauan pergaulan dan keberadaannya. 
KI 3: Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian  tampak mata. 
KI 4: Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu Sumber Belajar 
1.1. Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar. 
2.1.  Menunjukkan perilaku 
santun dan peduli dalam 
melaksanakan komunikasi 
interpersonal dengan guru 
dan teman. 
3.1  Memahami fungsi sosial, 
struktur teks, dan unsur 
kebahasaan pada 
ungkapan sapaan, 
pamitan, ucapan 
terimakasih, dan 
Teks lisan dan tulis untuk  
sapaan, pamitan, ucapan 
terimakasih, dan permintaan 
maaf 
Fungsi sosial 
Menjaga hubungan 
interpersonal dengan guru dan 
teman 
Struktur teks 
(ungkapan hafalan, tidak perlu 
dijelaskan tata bahasanya) 
a. Good morning. How are 
you?, Fine, thank you. And 
you? dan semacamnya 
b. Goodbye. Bye. See you 
later. See you. Take care., 
dan semacamnya 
c. Thank you. You are 
welcome., dan 
Mengamati 
 Siswa mendengarkan/ menonton 
interaksi sapaan, pamitan, ucapan 
terimakasih, dan permintaan maaf 
 Siswa mengikuti interaksi sapaan, 
pamitan, ucapan terimakasih, dan 
permintaan maaf. 
 Siswa menirukan model interaksi 
sapaan, pamitan, ucapan terimakasih, 
dan permintaan maaf. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri interaksi 
sapaan, pamitan, ucapan terimakasih, 
dan permintaan maaf (fungsi sosial, 
struktur teks, dan unsur kebahasaan). 
Mempertanyakan 
Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
antar berbagai ungkapan sapaan, pamitan, 
ucapan terimakasih, dan permintaan maaf 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial sapaan, 
pamitan, ucapan 
terimakasih, dan 
permintaan maaf 
 Tingkat kelengkapan 
dan keruntutan struktur 
teks sapaan, pamitan, 
ucapan terimakasih, dan 
permintaan maaf 
 Tingkat ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role 
play) dalam bentuk 
  3 x 4 JP 
 
 model ucapan dan 
tindakan guru 
menggunakan setiap 
tindakan komunikasi 
transaksional dan 
fungsional dengan 
benar, tepat, dan 
dengan sikap yang 
sesuai. 
 Contoh peragaan 
dalam bentuk  
rekaman CD/VCD/ 
DVD/kaset 
 Contoh interaksi 
tertulis 
 Contoh teks tertulis 
 Teks atau latihan dari 
buku teks Bahasa 
Inggris 
 Teks dari buku non-
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Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu Sumber Belajar 
permintaan maaf, serta 
responnya, sesuai dengan 
konteks penggunaannya. 
4.1  Menyusun teks lisan 
sederhana untuk 
mengucapkan dan 
merespon sapaan, 
pamitan, ucapan 
terimakasih, dan 
permintaan maaf, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
 
semacamnya 
d. I’m sorry. That’s fine, okay. 
Allright., dan semacamnya 
Unsur kebahasaan 
Kosa kata, tata bahasa, 
ucapan, tekanan kata, dan 
intonasi. 
Topik 
   Berbagai hal terkait dengan 
interaksi antara guru dan siswa 
selama proses pembelajaran, 
di dalam maupun di luar kelas. 
 
dalam bahasa Inggris, perbedaan ungkapan 
dengan yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan lain, 
dsb. 
 
Mengeksplorasi 
Siswa menyapa, berpamitan, mengucapkan 
terimakasih, dan merminta maaf dengan 
bahasa Inggris dalam konteks simulasi, role-
play, dan kegiatan lain yang terstruktur. 
 
Mengasosiasi 
 Siswa membandingkan ungkapan 
sapaan, pamitan, ucapan terimakasih, 
dan permintaan maaf yang telah 
dipelajari dengan yang ada di berbagai 
sumber lain. 
 Siswa membandingkan antar ungkapan 
sapaan, pamitan, ucapan terimakasih, 
dan permintaan maaf dalam bahasa 
Inggris dan dalam bahasa siswa.  
Mengkomunikasikan 
 Siswa menyapa, berpamitan, 
mengucapkan terimakasih, dan 
merminta maaf dengan bahasa Inggris, 
di dalam dan di luar kelas.  
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
menyapa, berpamitan, mengucapkan 
terimakasih, dan merminta maaf dalam 
jurnal belajar (learning journal). 
 
interaksi sapaan, 
pamitan, ucapan 
terimakasih, dan 
permintaan maaf. 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
dan unsur kebahasaan 
dalam  ungkapan 
sapaan, pamitan, 
ucapan terima kasih, 
dan permintaan maaf 
serta responnya 
Pengamatan 
(observations):   
 Upaya menggunakan 
bahasa Inggris untuk 
menyapa, berpamitan, 
mengucapkan 
terimakasih, dan 
merminta maaf ketika 
muncul kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Kesantunan dan 
kepedulian dalam 
melaksanakan 
komunikasi 
teks 
 Sumber dari internet, 
seperti: 
- www.dailyenglish.
com 
- http://americaneng
lish.state.gov/files/
ae/resource_files 
- http://learnenglish.
britishcouncil.org/e
n/ 
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1 1. Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar.. 
2.1 Menunjukkan perilaku 
santun dan peduli dalam 
melaksanakan komunikasi 
interpersonal dengan guru 
dan teman. 
2.2 Menunjukkan perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab 
dalam melaksanakan 
komunikasi transaksional 
dengan guru dan teman. 
3.2 Memahami fungsi sosial, 
struktur teks, dan unsur 
kebahasaan pada 
ungkapan perkenalan diri, 
serta responnya, sesuai 
dengan konteks 
penggunaannya. 
4.2  Menyusun teks lisan dan 
tulis sederhana untuk 
menyatakan, menanyakan, 
dan merespon perkenalan 
diri, dengan sangat 
pendek dan sederhana, 
dengan memperhatikan 
Teks lisan dan tulis sederhana 
untuk menyatakan, 
menanyakan, dan merespon 
perkenalan diri  
Fungsi sosial 
Memperkenalkan diri untuk 
menjalin hubungan 
interpersonal dengan guru dan 
teman 
Struktur teks 
My name is ..., I’m ..., I live in 
... dan semacamnya. 
Unsur kebahasaan 
 Kosa kata, 
 Tata bahasa (be, have, kata 
ganti I, he, she, they; kata 
ganti kepunyaan, my, your, 
his, their) 
  ucapan,  
 tekanan kata,  
 dan intonasi. 
Topik 
   Berbagai hal terkait dengan 
interaksi antara guru dan siswa 
selama proses pembelajaran, 
di dalam maupun di luar kelas. 
 
 
Mengamati 
 Siswa mendengarkan/ menonton 
interaksi perkenalan diri 
 Siswa mengikuti interaksi perkenalan diri  
 Siswa menirukan model interaksi 
perkenalan diri. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri interaksi 
perkenalan diri (fungsi sosial, struktur 
teks, dan unsur kebahasaan). 
Mempertanyakan 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antara ungkapan perkenalan 
diri dalam bahasa Inggris, perbedaan 
ungkapan dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
 
Mengeksplorasi 
Siswa memperkenalkan diri dengan 
bahasa Inggris dalam konteks simulasi, 
role-play, dan kegiatan lain yang 
terstruktur. 
 
Mengasosiasi 
 Siswa membandingkan ungkapan 
perkenalan diri yang telah dipelajari 
dengan yang ada di berbagai sumber 
lain. 
 Siswa membandingkan antara ungkapan 
perkenalan diri dalam bahasa Inggris dan 
dalam bahasa siswa.  
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial perkenalan 
diri 
 Tingkat kelengkapan 
dan keruntutan struktur 
teks perkenalan diri 
 Tingkat ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role 
play) dalam bentuk 
interaksi perkenalan diri. 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
dan unsur kebahasaan 
dalam  interaksi 
perkenalan diri serta 
responnya 
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian: 
 Upaya menggunakan 
bahasa Inggris untuk 
1  x 4 JP 
 
Sesuaikan dengan 
kemampuan siswa, guru, 
sekolah, serta tujuan 
pembelajaran. 
 Keteladanan ucapan 
dan tindakan guru 
menggunakan setiap 
tindakan komunikasi 
transaksional dan 
fungsional dengan 
benar, tepat, dan 
dengan sikap yang 
sesuai. 
 Contoh peragaan 
dalam bentuk  
rekaman CD/VCD/ 
DVD/kaset 
 Contoh interaksi 
tertulis 
 Contoh teks tertulis 
 Teks atau latihan dari 
buku teks Bahasa 
Inggris 
 Teks dari buku non-
teks 
 Sumber dari internet, 
seperti: 
- www.dailyenglish.
com 
- http://americaneng
lish.state.gov/files/
ae/resource_files 
- http://learnenglish.
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fungsi sosial, struktur teks, 
dan unsur kebahasaan 
yang benar dan sesuai 
konteks. 
 
Mengkomunikasikan 
 Siswa memperkenalkan diri dengan 
bahasa Inggris, di dalam dan di luar 
kelas.  
Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
memperkenalkan diri dalam jurnal belajar 
(learning journal 
 
memperkenalkan diri 
ketika muncul 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Perilaku santun dan 
peduli dalam 
melaksanakan 
komunikasi 
 Perilaku jujur, disiplin, 
percaya diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi 
 
britishcouncil.org/e
n/ 
 
 
 
 
1. 1 Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar. 
2.1 Menunjukkan perilaku 
santun dan peduli dalam 
melaksanakan komunikasi 
interpersonal dengan guru 
dan teman. 
2.2 Menunjukkan perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab 
Teks lisan dan tulis  
menyebutkan dan 
menanyakan nama hari, bulan, 
nama waktu dalam hari, waktu 
dalam bentuk angka, tanggal, 
dan tahun 
 Fungsi sosial 
Menyadari pentingnya nama 
hari, bulan, nama waktu dalam 
hari, waktu dalam bentuk 
angka, tanggal, dan tahun 
untuk mengelola kehidupan 
manusia  
 
Mengamati 
 Siswa mendengarkan dan membaca 
banyak kalimat menyebutkan dan 
menanyakan nama hari, bulan, nama 
waktu dalam hari, waktu dalam bentuk 
angka, tanggal, dan tahun. 
 Siswa mengikuti interaksi menyebutkan 
dan menanyakan nama hari, bulan, 
nama waktu dalam hari, waktu dalam 
bentuk angka, tanggal, dan tahun. 
 Siswa menirukan contoh-contoh kalimat 
menyebutkan dan menanyakan nama 
hari, bulan, nama waktu dalam hari, 
waktu dalam bentuk angka, tanggal, dan 
tahun. 
 Dengan bimbingan dan arahan guru, 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial penyebutan 
dan menanyakan nama 
hari, bulan, nama waktu 
dalam hari, waktu dalam 
bentuk angka, tanggal, 
dan tahun Tingkat 
kelengkapan dan 
keruntutan struktur teks 
perkenalan diri 
 Tingkat ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
 3  x 4 JP 
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dalam melaksanakan 
komunikasi transaksional 
dengan guru dan teman. 
3.3 Memahami fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari teks 
untuk menyatakan dan 
menanyakan nama hari, 
bulan, nama waktu dalam 
hari, waktu dalam bentuk 
angka, tanggal, dan tahun. 
 
4.3 Menyusun teks lisan dan 
tulis untuk menyatakan 
dan menanyakan nama 
hari, bulan, nama waktu 
dalam hari, waktu dalam 
bentuk angka, tanggal, 
dan tahun, dengan unsur 
kebahasaan yang benar 
dan sesuai konteks. 
 
 
 
Struktur teks 
a. What day is it today? It’s 
Monday today. 
 It is Tuesday tomorrow. 
When do we have English?, 
dan semacamnya. 
b. What month is it?  
What month is before July? 
 After March is April. 
 I was born in January, dan 
semacamnya  
c. in the morning, at noon, in 
the afternoon, in the 
evening, at night, at 
midnight 
d. What time is it?  
What time do we have 
English on Tuesday? one, 
two thirty, half past eight, a 
quarter to five, dan 
seterusnya 
e. What date is it?  
What date is the Kartini 
Day? 
When were you born? the 
first, the second, the third, 
the fourth, the fifth, the 
twenty first dan seterusnya 
f. What year is it?  
When were you born? 
siswa mengidentifikasi kalimat 
menyebutkan dan menanyakan nama 
hari, bulan, nama waktu dalam hari, 
waktu dalam bentuk angka, tanggal, dan 
tahun (fungsi sosial, struktur teks, dan 
unsur kebahasaan). 
Mempertanyakan 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan kalimat 
menyebutkan dan menanyakan nama 
hari, bulan, nama waktu dalam hari, waktu 
dalam bentuk angka, tanggal, dan tahun 
dalam bahasa Inggris, dan perbedaan 
dengan yang ada dalam bahasa 
Indonesia, kemungkinan menggunakan 
ungkapan lain, dsb. 
Mengeksplorasi 
a. Siswa menyebutkan dan menanyakan 
nama hari, bulan, nama waktu dalam 
hari, waktu dalam bentuk angka, 
tanggal, dan tahun dalam konteks 
simulasi, role-play, dan kegiatanlain 
yang terstruktur. 
b. Siswa berusaha menyebutkan dan 
menanyakan nama hari, bulan, nama 
waktu dalam hari, waktu dalam bentuk 
angka, tanggal, dan tahun dalam 
bahasa Inggris dalam proses 
pembelajaran. 
 
Mengasosiasi 
 Siswa membandingkan antara 
menyebutkan dan menanyakan nama 
hari, bulan, nama waktu dalam hari, 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role 
play) dalam bentuk 
interaksi menyebutkan 
dan menanyakan nama 
hari, bulan, nama waktu 
dalam hari, waktu dalam 
bentuk angka, tanggal, 
dan tahun  
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
dan unsur kebahasaan 
dalam  menyebutkan 
dan menanyakan nama 
hari, bulan, nama waktu 
dalam hari, waktu dalam 
bentuk angka, tanggal, 
dan tahun  
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian: 
 
 Upaya menggunakan 
bahasa Inggris untuk 
menyebutkan dan 
menanyakan nama 
hari, bulan, nama 
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Nineteen ninety eight. Two 
thousand and three. dan 
semacamnya. 
Unsur kebahasaan:  
(1) Kata terkait hari, bulan, 
waktu dalam hari, waktu 
dalam bentuk angka, 
tanggal, dan tahun 
(2) Kata kerja dalam simple 
present tense: be, have. 
(3) Kata tanya What, When 
(4) Kata ganti it dan artikel 
the. 
(5) Cardinal number dan 
ordinal number 
(6) Ucapan, tekanan kata, 
intonasi, ejaan, tulisan 
tangan yang rapi 
Topik  
   Hari, tanggal, jam, bulan, 
tahun, dsb., yang penting dan 
relevan dengan kehidupan 
siswa, dengan memberikan 
keteladanan tentang perilaku 
disiplin, percaya diri, tanggung 
jawab, dan jujur.  
 
waktu dalam bentuk angka, tanggal, dan 
tahun dalam bahasa ibu atau bahasa 
Indonesia.  
Mengkomunikasikan 
 Siswa menyebutkan dan menanyakan 
nama hari, bulan, nama waktu dalam 
hari, waktu dalam bentuk angka, 
tanggal, dan tahun dengan bahasa 
Inggris, di dalam dan di luar kelas. 
 
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
menyebutkan dan menanyakan nama 
hari, bulan, nama waktu dalam hari, 
waktu dalam bentuk angka, tanggal, 
dan tahun dalam jurnal belajarnya. 
 
waktu dalam hari, 
waktu dalam bentuk 
angka, tanggal, dan 
tahun ketika muncul 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Perilaku santun dan 
peduli dalam 
melaksanakan 
komunikasi 
 Perilaku jujur, disiplin, 
percaya diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi 
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1 1. Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar 
2.1  Menunjukkan perilaku 
santun dan peduli dalam 
melaksanakan komunikasi 
interpersonal dengan guru 
dan teman. 
2.2  Menunjukkan perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab 
dalam melaksanakan 
komunikasi transaksional 
dengan guru dan teman. 
3.4 Memahami fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari teks 
pemaparan jati diri, sesuai 
dengan konteks 
penggunaannya. 
4.4 Menangkap makna 
pemaparan jati diri lisan 
dan tulis sangat pendek 
dan sederhana. 
4.5 Menyusun teks lisan dan 
tulis untuk memaparkan 
dan menanyakan jati diri, 
Teks lisan dan tulis untuk  
memaparkan jati diri  
Fungsi sosial 
Mengenalkan, menyebutkan 
identitas, untuk menjalin 
hubungan antar pribadi 
dengan guru dan teman 
Struktur teks 
(ungkapan hafalan, tidak perlu 
dijelaskan tata bahasanya) 
a. My name is Arif, a-r-i-f. My 
father is Mr. Zainal. How do 
you spell your name? Who is 
she? I have two brothers, 
Siska and Muti., Is she your 
friend? dan seterusnya 
b. My dad is a nurse? He helps 
the doctors. His father is a 
gardener. She is the janitor, 
and she cleans the 
classrooms., dan 
semacamnya. 
Unsur kebahasaan 
(1) Nama status hubungan 
keluarga dan kekerabatan 
(2) Nama profesi pekerjaan. 
(3) Kata tanya Who? Which? 
How? 
(4) Kata ganti I, you, we, she, it, 
they, we. dan seterusnya. 
(5) Kata ganti my, your, our, 
her, their, his, dan 
MENGAMATI 
 Siswa mendengarkan/ menonton 
interaksi memaparkan jati diri dan  
 Siswa mengikuti interaksi memaparkan 
jati diri. 
 Siswa menirukan model interaksi 
memaparkan jati diri. 
 Siswa membaca beberapa kartu 
identitas   
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri interaksi 
memaparkan jati diri (fungsi sosial, 
struktur teks, dan unsur kebahasaan) 
Mempertanyakan 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antara memaparkan jati diri 
dalam bahasa Inggris, dengan perbedaan 
ungkapan yang ada dalam bahasa 
Indonesia, kemungkinan menggunakan 
ungkapan lain, dsb. 
Mengeksplorasi 
Siswa memaparkan jati diri dengan 
bahasa Inggris dalam konteks simulasi 
dan kegiatan lain yang terstruktur. 
 
Mengasosiasi 
 Siswa membandingkan ungkapan 
memaparkan jati diri yang telah dipelajari 
dengan yang ada di berbagai sumber 
lain. 
 Siswa membandingkan antara ungkapan 
memaparkan jati diri dalam bahasa 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial 
memaparkan jati diri  
 Tingkat kelengkapan 
dan keruntutan struktur 
teks memaparkan jati 
diri 
 Tingkat ketepatan unsur 
kebahasaan: tata 
bahasa, kosa kata, 
ucapan, tekanan kata, 
intonasi 
CARA PENILAIAN: 
Unjuk kerja 
 Bermain simulasi untuk 
berinteraksi 
memaparkan jati diri 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
dan unsur kebahasaan 
dalam  memaparkan jati 
diri 
 
 
 
 
 
 
 
 
 
2 x 4 JP 
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dengan sangat pendek dan 
sederhana, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
 
 
seterusnya. 
(6) Kata kerja yang menunjuk 
tindakan yang sangat lazim 
dan terkait dalam simple 
present tense: be, have, 
work, live, dan sebagainya. 
(7) Penyebutan kata benda 
singular dan plural (-s), dan 
children 
(8) Ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan. 
Topik kalimat 
Diri sendiri, orang tua, kaka, 
adik, famili, tetangga, dan 
orang terdekat lainnya, dengan 
memberikan keteladanan 
tentang perilaku disiplin, 
percaya diri, tanggung jawab, 
dan jujur. 
 
Inggris dan dalam bahasa siswa.  
Mengkomunikasikan 
 Siswa memaparkan jati diri dengan 
bahasa Inggris, di dalam dan di luar 
kelas.  
 
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
memaparkan jati diri dalam jurnal belajar 
(learning journal). 
 
 
 
Pengamatan 
(observations):   
 Upaya menggunakan 
bahasa Inggris untuk 
memaparkan jati diri 
ketika muncul 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Perilaku santun dan 
peduli dalam 
melaksanakan 
komunikasi 
 Perilaku jujur, disiplin, 
percaya diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi 
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1 1.  Mensyukuri kesempatan 
dapat mempelajari 
bahasa Inggris sebagai 
bahasa pengantar 
komunikasi internasional 
yang diwujudkan dalam 
semangat belajar 
2.1  Menunjukkan perilaku 
santun dan peduli dalam 
melaksanakan komunikasi 
interpersonal dengan guru 
dan teman. 
2.2  Menunjukkanperilaku jujur, 
disiplin, percaya diri, dan 
bertanggung jawab dalam 
melaksanakan komunikasi 
transaksional dengan guru 
dan teman. 
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan komunikasi 
fungsional.. 
3.5 Memahami fungsi sosial, 
struktur teks, dan unsur 
kebahasaan pada teks 
untuk menyatakan dan 
menanyakan nama dan 
jumlah binatang, benda, 
Teks lisan dan tulis untuk  
menyebutkan dan 
menanyakan nama dan jumlah 
binatang, benda, dan 
bangunan publik yang dekat 
dengan kehidupan siswa 
sehari-hari 
 
Fungsi sosial  
   Mengenalkan, 
mengidentifikasi. 
Struktur teks 
(ungkapan hafalan, tidak perlu 
dijelaskan tata bahasanya) 
It’s my cricket.  
They are my cats. There are 
many fireflies in the farm., 
What is it? 
 Are they your toys? Which 
one is your book? 
 How many cows do you 
have?  
The hospital is near the post 
office.  
The police station is in the 
corner. dan semacamnya. 
Unsur kebahasaan 
(1) Nama benda dan binatang 
di sekitar rumah dan sekolah 
siswa: hen, chicks, house 
Mengamati 
 Siswa mendengarkan dan membaca 
banyak kalimat menyebutkan dan 
menanyakan nama dan jumlah 
binatang, benda, dan bangunan publik, 
dalam berbagai konteks. 
 Siswa mengikuti interaksi menyebutkan 
dan menanyakan nama dan jumlah 
binatang, benda, dan bangunan publik 
selama proses pembelajaran, dengan 
bimbingan guru. 
 Siswa menirukan contoh-contoh kalimat 
yang menyebutkan dan menanyakan 
nama dan jumlah binatang, benda, dan 
bangunan publik. 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri kalimat 
yang menyebutkan dan menanyakan 
nama dan jumlah binatang, benda, dan 
bangunan publik (fungsi sosial, struktur 
teks, dan unsur kebahasaan). 
Mempertanyakan 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar penyebutan dan 
pertanyaan nama dan jumlah binatang, 
benda, dan bangunan publik yang ada 
dalam bahasa Inggris, dengan yang ada 
dalam bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
 
Mengeksplorasi 
a. Siswa menyebutkan dan menanyakan 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial 
menyebutkan dan 
menanyakan nama 
dan jumlah binatang, 
benda, dan bangunan 
publik 
 Tingkat kelengkapan 
dan keruntutan 
struktur menyebutkan 
dan menanyakan 
nama dan jumlah 
binatang, benda, dan 
bangunan publik 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, tekanan 
kata, intonasi 
CARA PENILAIAN: 
Unjuk kerja  
 Bermain peran (role 
play) dalam bentuk 
interaksi menyebutkan 
dan menanyakan nama 
dan jumlah binatang, 
benda, dan bangunan 
publik. 
 Ketepatan dan 
kesesuaian 
menggunakan struktur 
dan unsur kebahasaan 
6  x 4 JP 
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dan bangunan publik yang 
dekat dengan kehidupan 
siswa sehari-hari. 
4.6 Menyusun teks lisan dan 
tulis untuk menyatakan 
dan menanyakan nama 
binatang, benda, dan 
bangunan publik yang 
dekat dengan kehidupan 
siswa sehari-hari, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
 
 
 
 
 
 
 
lizard, dragon fly, 
cockroaches, mosquitoes. 
(2) Nama bangunan umum: the 
post office, the bank, the 
hospital. 
(3) Kata tanya What?Which 
one? How many? 
(4) Penyebutan kata benda 
singular dengan a dan the, 
dan plural (-s). 
(5) Kata ganti it, they, this, that, 
those, these. 
(6) Ungkapan There is/are..., 
Are there ...? 
(7) Kata kerja yang menunjuk 
tindakan yang sangat lazim 
dan terkait dalam simple 
present tense: be, have, go, 
play,get, take, dan 
sebagainya. 
(8) Ucapan, tekanan kata, 
intonasi, ejaan, dan tulisan 
tangan. 
Topik  
Benda, binatang, bangunan 
umum yang terdapat di 
lingkungan siswa, dengan 
memberikan keteladanan 
tentang perilaku ramah 
lingkungan, percaya diri, dan 
tanggung jawab. 
 
nama dan jumlah binatang, benda, dan 
bangunan publik dalam bahasa Inggris 
dalam konteks simulasi, role-play, dan 
kegiatanlain yang terstruktur. 
b. Siswa berusaha menyebutkan dan 
menanyakan nama dan jumlah 
binatang, benda, dan bangunan publik 
dalam bahasa Inggris dalam proses 
pembelajaran 
 
Mengasosiasi 
 Siswa membandingkan ungkapan 
menyebutkan dan menanyakan nama 
dan jumlah binatang, benda, dan 
bangunan publik yang telah dipelajari 
dengan ungkapan-ungkapan lainnya. 
 Siswa membandingkan antara ungkapan 
menyebutkan dan menanyakan nama 
dan jumlah binatang, benda, dan 
bangunan publik dalam bahasa Inggris 
dengan ungkapan keharusan dalam 
bahasa ibu atau bahasa Indonesia.  
Mengkomunikasikan 
 Siswa menyebutkan dan menanyakan 
nama dan jumlah binatang, benda, dan 
bangunan publik dengan bahasa Inggris, 
di dalam dan di luar kelas.  
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris 
menyebutkan dan menanyakan nama 
dan jumlah binatang, benda, dan 
bangunan publik dalam jurnal belajarnya. 
 
dalam  memaparkan jati 
diri 
Pengamatan 
(observations):   
 Upaya menggunakan 
bahasa Inggris untuk 
menyebutkan dan 
menanyakan nama dan 
jumlah binatang, 
benda, dan bangunan 
publik ketika muncul 
kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
 Perilaku santun dan 
peduli dalam 
melaksanakan 
komunikasi 
 Perilaku jujur, disiplin, 
percaya diri, dan 
bertanggung jawab 
dalam melaksanakan 
komunikasi 
 
 
88 
 
 
Kompetensi Dasar Materi Pokok Pembelajaran Penilaian Alokasi Waktu Sumber Belajar 
1.1 Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar. 
2.3 Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan komunikasi 
fungsional. 
3.11  Memahami fungsi sosial 
dan unsur kebahasaan 
dalam lagu. 
4.14  Menangkap makna lagu. 
 
 
 
 
Lagu 
Fungsi sosial  
Menghibur, mengungkapkan 
perasaan, menghayati pesan 
moral 
Unsur kebahasaan 
(1) Kata, ungkapan, dan tata 
bahasa dalam karya seni 
berbentuk lagu. 
(2) Ejaan dan tulisan tangan 
dan cetak yang jelas dan 
rapi. 
(3) Ucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan secara 
lisan 
Topik 
Hal-hal yang memberikan 
keteladanan tentang perilaku 
yang menginspirasi. 
 
Mengamati 
 Siswa mendengarkan berbagai lagu 
berbahasa Inggris dan menyalinnya 
 Siswa menirukan penguncapan dengan 
menyanyikan sesuai dengan lagu yang 
didengar 
Mempertanyakan 
 Dengan pertanyaan pengarah dari guru, 
siswa terpancing untuk mempertanyakan 
pada lagu yang didengar atau dibaca. 
 Siswa mempertanyakan cara 
menemukan informasi rinci dalam lirik. 
Mengeksplorasi 
 Siswa membacakan lirik lagu yang 
disalin kepada teman sebangku 
 Siswa menyanyikan lagu yang disalin 
dengan pengucapan dan tekanan kata 
yang tepat 
 Siswa berdiskusi tentang pesan lagu 
yang dibaca 
Mengasosiasi 
 Secara berkelompok siswa 
membandingkan pesan yang terdapat 
dalam beberapa lagu yang 
dibaca/didengar 
 Siswa membuat kumpulan lagu- lagu 
yang bertema perdamaian dengan 
menyalin 
Mengkomunikasikan 
 Siswa melaporkan kumpulan lagu yang 
sudah dianalis pesan di dalam lugu-lagu 
tersebut 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial 
menghibur, 
mengungkapkan 
perasaan, menghayati 
pesan moral 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, tekanan 
kata, intonasi 
CARA PENILAIAN: 
Unjuk kerja  
Pertunjukkan 
menyanyikan lagu 
dengan ucapan yang 
tepat. 
 
Pengamatan 
(observations):   
 Upaya menggunakan 
bahasa Inggris untuk 
menampilkan lagu dan 
memahami makna lagu 
tersebut dalam 
berbagai kesempatan. 
 Kesungguhan siswa 
dalam proses 
pembelajaran di setiap 
tahapan. 
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 Antar siswa melakukan penilaian 
terhadap kumpulan lagu yang dibuat. 
 
 
1 1. Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar. 
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan komunikasi 
fungsional. 
3.6 Memahami fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari teks 
label nama (label) dan 
daftar barang (list), sesuai 
dengan konteks 
penggunaannya. 
4.7   Menyusun teks tulis label 
nama (label) dan daftar 
Teks tulis label nama (label) 
dan daftar barang (list) 
Fungsi sosial  
Mengenalkan, 
mengidentifikasi, 
menginventarisasi. 
Struktur text 
Nama benda, dengan atau 
tanpa jumlah. 
Unsur kebahasaan 
(1) Artikel a, kata benda 
plural 
(2) angka kardinal, 1 s.d. 100, 
one, two, three, … one 
hundred 
(3) Ejaan dan tulisan tangan 
dan cetak yang jelas dan 
rapi 
(4) Ucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan secara 
lisan 
Topik 
Benda-benda di sekitar dan 
Mengamati 
 Siswa membaca /mendengar contoh 
nama-nama benda / daftar barang sesuai 
dengan pengelompokannya dengan 
memperhatikan fungsi sosial, struktural 
teks dan unsur kebahasaan 
 
 Siswa meniru/menyalin contoh-contoh 
secara terbimbing. 
Mempertanyakan 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar ucapan, tekanan kata, 
intonasi, ketika mempresentasikan 
secara lisan 
 Siswa memperoleh pengetahuan 
tambahan tentang fungsi sosial, 
ungkapan dan struktur teks, unsur 
kebahasaan, serta format 
penulisan/penyampaian dari berbagai 
sumber. 
Mengeksplorasi 
 Siswa Membaca/ mendengar/ 
menulis contoh-contoh teks tulis label 
nama (label) dan daftar barang (list), 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial 
penggunaan teks 
 Tingkat kelengkapan 
dan keruntutan 
struktur teks 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, tekanan 
kata, intonasi, ejaan, 
dan tulisan tangan 
 Tingkat kesesuaian 
format penulisan/ 
penyampaian 
CARA PENILAIAN: 
Pengamatan 
(observations):  
 Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
 Berperilaku tanggung 
jawab, peduli, 
2  x 4 JP Sesuaikan dengan 
kemampuan siswa, guru, 
sekolah, serta tujuan 
pembelajaran. 
 Keteladanan ucapan 
dan tindakan guru 
menggunakan setiap 
tindakan komunikasi 
transaksional dan 
fungsional dengan 
benar, tepat, dan 
dengan sikap yang 
sesuai. 
 Contoh peragaan 
dalam bentuk  
rekaman CD/VCD/ 
DVD/kaset 
 Contoh interaksi 
tertulis 
 Contoh teks tertulis 
 Teks atau latihan dari 
buku teks Bahasa 
Inggris 
 Teks dari buku non-
teks 
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barang (list), dengan 
memperhatikan fungsi 
sosial, struktur teks dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
 
 
relevan dengan kehidupan 
siswa, dengan memberikan 
keteladanan tentang perilaku 
disiplin, peduli, pola hidup 
sehat, dan ramah lingkungan.  
Multimedia: 
Layout dan dekorasi yang 
membuat tampilan teks lebih 
menarik. 
 
dengan memperhatikan fungsi sosial, 
struktur teks dan unsur kebahasaan  
Mengasosiasi 
 Dalam kerja kelompok terbimbing siswa 
menganalisis teks dengan 
memperhatikan fungsi sosial, ungkapan 
dan struktur teks, unsur kebahasaan, 
serta format penulisan dari jenis teks 
yang sedang dipelajari. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang setiap yang 
dia sampaikan dalam kerja kelompok.  
Mengkomunikasikan 
 Siswa memperoleh balikan dari guru 
dan teman tentang karya yang 
dihasilkan/ pesan yang ditangkap dan 
disampaikan, dll. 
 Siswa menuliskan permasalahan dalam 
menggunakan bahasa Inggris untuk 
menyapa, berpamitan, mengucapkan 
terimakasih, dan merminta maaf dalam 
jurnal belajar (learning journal). 
 
kerjasama, dan cinta 
damai, 
 Ketepatan dan 
kesesuaian dalam 
menulis teks tulis label 
nama (label) dan daftar 
barang (list) 
Portofolio 
 Kumpulan pekerjaan 
siswa yang mendukung 
proses teks tulis label 
nama (label) dan daftar 
barang (list) 
berupa:draft, revisi, 
dan editing 
 Kumpulan karya siswa 
yang mencerminkan 
hasil atau capaian 
belajar teks tulis label 
nama (label) dan daftar 
barang (list) 
 Catatan atau rekaman 
evaluasi diri dan 
evaluasi sejawat, 
berupa komentar, 
checklist, penilaian. 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain. 
 
Sumber dari internet, 
seperti: 
 www.dailyenglish.co
m 
 http://americanenglis
h.state.gov/files/ae/re
source_files 
 http://learnenglish.brit
ishcouncil.org/en/ 
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1 1. Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar. 
2.2. Menunjukkan perilaku jujur, 
disiplin, percaya diri, dan 
bertanggung jawab dalam 
melaksanakan komunikasi 
transaksional dengan guru 
dan teman. 
3.7 Memahami fungsi sosial, 
struktur teks, dan unsur 
kebahasaan pada teks 
untuk menyatakan dan 
menanyakan sifat orang, 
binatang, benda sesuai 
dengan konteks 
penggunaannya. 
4.8 Menyusun teks lisan dan 
tulis untuk menyatakan 
dan menanyakan sifat 
orang, binatang, dan 
benda, dengan 
memperhatikan fungsi 
sosial, struktur teks dan 
unsur kebahasaan yang 
benar dan sesuai konteks. 
 
 
Teks lisan dan tulis untuk 
menyatakan dan menanyakan 
sifat orang, binatang, dan 
benda 
Fungsi sosial  
Mengidentifikasi, 
mengenalkan, memuji, 
mencela, mengagumi 
Struktur teks 
(ungkapan hafalan, tidak perlu 
dijelaskan tata bahasanya) 
young, old, clever, big, small, 
easy, difficult, dilligent, tired, 
tall, short, beautiful, dan 
semacamnya. 
It’s…, They’re…, I’m…, dan 
semacamnya. 
Is it small? What is he like? 
What are they like?Are you 
tired? What do you think? dan 
semacamnya. 
Unsur kebahasaan 
(1) Kata tanya What? Which? 
How? 
(2) Nama benda-benda yang 
sangat lazim di sekitar 
ruman dan sekolah dan 
terkait. 
(3) Kata ganti it, they, this, 
that, those, these. 
Mengamati 
 Siswa mendengarkan/ membaca 
berbagai   teks untuk menyatakan dan 
menanyakan sifat orang, binatang, 
benda  
 
 Siswa mengikuti interaksi teks untuk 
menyatakan dan menanyakan sifat 
orang, binatang, benda  
 
 Siswa menirukan model teks untuk 
menyatakan dan menanyakan sifat 
orang, binatang, benda  
 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri teks untuk 
menyatakan dan menanyakan sifat 
orang, binatang, benda (fungsi sosial, 
struktur teks, dan unsur kebahasaan). 
Mempertanyakan 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai ungkapan 
untuk menyatakan dan menanyakan sifat 
orang, binatang, benda sesuai dengan 
konteks penggunaannya dalam bahasa 
Inggris, perbedaan ungkapan dengan 
yang ada dalam bahasa Indonesia, 
kemungkinan menggunakan ungkapan 
lain, dsb. 
 
Mengeksplorasi 
Siswa menyusun teks untuk menyatakan 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial 
penggunaan teks 
 Tingkat kelengkapan 
dan keruntutan 
struktur teks 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, tekanan 
kata, intonasi, ejaan, 
dan tulisan tangan 
 Tingkat kesesuaian 
format penulisan/ 
penyampaian 
CARA PENILAIAN: 
Pengamatan 
(observations):  
 Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
 Berperilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, 
 Ketepatan dan 
kesesuaian dalam 
menulis teks untuk 
menyatakan dan 
menanyakan sifat 
orang, binatang, benda 
4  x 2 JP  
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(4) Kata kerja dalam simple 
present tense: be, have. 
(5) Ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan. 
Topik 
Orang, binatang, benda di 
sekitar dan relevan dengan 
kehidupan siswa, dengan 
memberikan keteladanan 
tentang perilaku disiplin, jujur, 
peduli, pola hidup sehat, dan 
ramah lingkungan. 
 
dan menanyakan sifat orang, binatang, 
benda sesuai dengan konteks 
penggunaannya dengan bahasa Inggris 
dalam konteks simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
 
Mengasosiasi 
 Siswa membandingkan ungkapan 
untuk menyatakan dan menanyakan 
sifat orang, binatang, benda yang 
telah dipelajari dengan yang ada di 
berbagai sumber lain. 
 Siswa membandingkan antar 
ungkapan  untuk menyatakan dan 
menanyakan sifat orang, binatang, 
benda dalam bahasa Inggris dan 
dalam bahasa siswa.  
Mengkomunikasikan 
 Siswa menyatakan dan menanyakan 
sifat orang, binatang, benda dengan 
bahasa Inggris, di dalam dan di luar 
kelas.  
 
 Siswa menuliskan permasalahan 
dalam menggunakan bahasa Inggris 
untuk menyatakan dan menanyakan 
sifat orang, binatang, benda sesuai 
dengan konteks penggunaannya 
dalam jurnal belajar (learning journal). 
 
Portofolio 
 Kumpulan pekerjaan 
siswa yang mendukung 
proses penulisan teks 
instruksi (instruction), 
tanda atau rambu 
(short notice), tanda 
peringatan 
(warning/caution) 
berupa:draft, revisi, 
dan editing 
 Kumpulan karya siswa 
yang mencerminkan 
hasil atau capaian 
belajar teks untuk 
menyatakan dan 
menanyakan sifat 
orang, binatang, benda 
 Catatan atau rekaman 
evaluasi diri dan 
evaluasi sejawat, 
berupa komentar, 
checklist, penilaian. 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain. 
 
1 1. Mensyukuri kesempatan 
Teks lisan dan tulis untuk 
menyatakan dan menanyakan 
Mengamati 
 Siswa mendengarkan/ membaca 
ungkapan untuk menyatakan dan 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial 
3  x 4 JP  
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dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar. 
2.2  Menunjukkan perilaku 
jujur, disiplin, percaya diri, 
dan bertanggung jawab 
dalam melaksanakan 
komunikasi transaksional 
dengan guru dan teman. 
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan komunikasi 
fungsional. 
3.8 Memahami fungsi sosial, 
struktur teks, dan unsur 
kebahasaan pada teks 
untuk menyatakan dan 
menanyakan tingkah laku/ 
tindakan/fungsi orang, 
binatang, benda, sesuai 
dengan konteks 
penggunaannya. 
4.9 Menyusun teks lisan dan 
tulis untuk menyatakan 
dan menanyakan tingkah 
laku/tindakan/fungsi dari 
tingkah laku/tindakan/fungsi 
dari orang, binatang, dan 
benda 
Fungsi sosial  
Mengidentifikasi, 
mengenalkan, memuji, 
mencela, mengagumi 
Struktur teks 
(ungkapan hafalan, tidak perlu 
dijelaskan tata bahasanya) 
We exercise in the morning. 
The cat jumps to the tree., We 
don’t say bad words. He 
doesn’t like noodles., dan 
semacamnya. 
What do you do every 
morning? Do you help your 
dad? Where do you put your 
shoes? When does she clean 
up her house? Where does the 
dog poo? dan semacamnya. 
Unsur kebahasaan 
(1) Kata tanya dan 
pernyataan negatif 
What?Do you ...?Does he 
...? He doesn’t ... They 
don’t ... 
(2) Penyebutan kata kerja 
yang sangat lazim dan 
terkait dalam simple 
menanyakan tingkah laku/ 
tindakan/fungsi orang, binatang, benda. 
 
 Siswa mengikuti interaksi ungkapan 
untuk menyatakan dan menanyakan 
tingkah laku/ tindakan/fungsi orang, 
binatang, benda. 
 
 Siswa menirukan model ungkapan untuk 
menyatakan dan menanyakan tingkah 
laku/ tindakan/fungsi orang, binatang, 
benda. 
 
 Dengan bimbingan dan arahan guru, 
siswa mengidentifikasi ciri-ciri ungkapan 
untuk menyatakan dan menanyakan 
tingkah laku/ tindakan/fungsi orang, 
binatang, benda (fungsi sosial, struktur 
teks, dan unsur kebahasaan). 
Mempertanyakan 
Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar ungkapan untuk 
menyatakan dan menanyakan tingkah 
laku/ tindakan/fungsi orang, binatang, 
benda dalam bahasa Inggris, perbedaan 
ungkapan dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
 
Mengeksplorasi 
Siswa  menyatakan dan menanyakan 
tingkah laku/ tindakan/fungsi orang, 
penggunaan teks 
 Tingkat kelengkapan 
dan keruntutan 
struktur teks 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, tekanan 
kata, intonasi, ejaan, 
dan tulisan tangan 
 Tingkat kesesuaian 
format penulisan/ 
penyampaian 
CARA PENILAIAN: 
Pengamatan 
(observations):  Bukan 
penilaian formal seperti tes, 
tetapi untuk tujuan 
memberi balikan. 
 Berperilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, 
Ketepatan dan kesesuaian 
dalam menulis ungkapan 
untuk menyatakan dan 
menanyakan tingkah laku/ 
tindakan/fungsi orang, 
binatang, benda  
Portofolio 
 Kumpulan pekerjaan 
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orang, binatang, dan 
benda, dengan unsur 
kebahasaan yang benar 
dan sesuai konteks. 
 
 
 
 
present tense untuk 
menyatakan kebiasaan, 
tanpa dan dengan –s. 
(3) Preposisi: in, at, on untuk 
menunjukan tempat 
(4) Preposisi in, at, on untuk 
menunjukkan waktu 
(5) Ucapan, tekanan kata, 
intonasi, ejaan, dan 
tulisan tangan. 
Topik 
Orang, binatang, benda di 
sekitar dan relevan dengan 
kehidupan siswa, dengan 
memberikan keteladanan 
tentang perilaku disiplin, jujur, 
peduli, pola hidup sehat, dan 
ramah lingkungan. 
 
binatang, benda dengan bahasa Inggris 
dalam konteks simulasi, role-play, dan 
kegiatan lain yang terstruktur. 
 
Mengasosiasi 
 Siswa membandingkan ungkapan 
untuk menyatakan dan menanyakan 
tingkah laku/ tindakan/fungsi orang, 
binatang, benda yang telah dipelajari 
dengan yang ada di berbagai sumber 
lain. 
 Siswa membandingkan antar 
ungkapan untuk menyatakan dan 
menanyakan tingkah laku/ 
tindakan/fungsi orang, binatang, 
benda dalam bahasa Inggris dan 
dalam bahasa siswa.  
Mengkomunikasikan 
 Siswa  menyatakan dan menanyakan 
tingkah laku/ tindakan/fungsi orang, 
binatang, benda dengan bahasa 
Inggris, di dalam dan di luar kelas.  
 Siswa menuliskan permasalahan 
dalam menggunakan bahasa Inggris 
untuk menyatakan dan menanyakan 
tingkah laku/ tindakan/fungsi orang, 
binatang, benda  dalam jurnal belajar 
(learning journal). 
 
siswa yang mendukung 
proses ungkapan untuk 
menyatakan dan 
menanyakan tingkah 
laku/ tindakan/fungsi 
orang, binatang, benda 
berupa:draft, revisi, 
dan editing 
 Kumpulan karya siswa 
yang mencerminkan 
hasil atau capaian 
belajar ungkapan untuk 
menyatakan dan 
menanyakan tingkah 
laku/ tindakan/fungsi 
orang, binatang, benda 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya  
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain  
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1.1  Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar 
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan komunikasi 
fungsional. 
3.9 Memahami fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari teks 
instruksi (instruction), 
tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution), sesuai 
dengan konteks 
penggunaannya. 
4.10 Menangkap makna teks 
instruksi (instruction), 
tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution), lisan 
dan tulis sangat pendek 
dan sederhana 
4.11 Menyusun teks instruksi 
(instruction), tanda atau 
Teks instruksi (instruction), 
tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution), lisan dan 
tulis 
Fungsi sosial  
Mencapai tujuan, menjaga 
ketertiban dan keselamatan 
pribadi dan publik. 
Struktur teks 
Ungkapan baku dari sumber-
sumber otentik:  
a. Instruksi: Read the report 
carefully. No students should 
be late. Always come on 
time. Shake well before use. 
b. Rambu (short notice): Keep 
the room clean and tidy. 
Keep door closed at all 
times. Do not enter. An email 
has been received. No 
mobile phones in the library. 
c. Peringatan 
(warning/caution): Caution - 
Very hot water. Danger, 240 
volts. Slippery when wet. 
Warning – Dangerous 
chemicals. 
Unsur kebahasaan 
(1) Kata dan tata bahasa 
yang lazim digunakan 
(2) Ejaan dan tulisan tangan 
Mengamati 
 Siswa membaca beberapa teks instruksi 
(instruction), tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution) dari berbagai sumber 
 Siswa mengamati fungsi sosial, struktur, 
dan unsur kebahasaan teks instruksi 
(instruction), tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution)  dari berbagai sumber. 
 Siswa belajar membaca memindai untuk 
mendapatkan informasi tertentu dari 
teks (scanning) dan menentukan jeda 
pada tempatnya untuk membaca 
dengan bermakna 
Mempertanyakan 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks instruksi 
(instruction), tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution), dalam bahasa Inggris, 
perbedaannya dengan yang ada dalam 
bahasa Indonesia, kemungkinan 
menggunakan ungkapan lain, dsb. 
 
 Siswa mempertanyakan cara 
menemukan informasi tertentu dalam 
teks instruksi (instruction), tanda atau 
rambu (short notice), tanda peringatan 
(warning/caution) 
Mengeksplorasi 
 Siswa membacakan teks instruksi 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial 
penggunaan teks 
 Tingkat kelengkapan 
dan keruntutan 
struktur teks instruksi, 
tanda atau rambu, 
tanda peringatan 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, tekanan 
kata, intonasi, ejaan, 
dan tulisan tangan 
 Tingkat kesesuaian 
format penulisan/ 
penyampaian 
CARA PENILAIAN: 
Pengamatan 
(observations):  
 Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
 Perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, 
 Ketepatan dan 
kesesuaian dalam 
menulis teks instruksi 
(instruction), tanda 
4  x 4 JP  
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rambu (short notice), 
tanda peringatan 
(warning/caution), lisan 
dan tulis, sangat pendek 
dan sederhana, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan yang 
benar dan sesuai 
konteks. 
 
 
dan cetak yang jelas dan 
rapi. 
(3) Ucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan secara 
lisan 
Topik 
Tindakan di sekolah dan di 
rumah  dengan memberikan 
keteladanan tentang perilaku 
disiplin, jujur, peduli, pola 
hidup sehat, dan ramah 
lingkungan.  
Multimedia: 
Layout dan dekorasi yang 
membuat tampilan teks lebih 
menarik 
 
(instruction), tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution)kepada teman dan guru 
dengan tekanan, intonasi, dan 
pengucapan yang tepat. 
 
 Siswa berlatih menemukan informasi 
tertentu dan rinci dalam teks instruksi 
(instruction), tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution) 
 Siswa menulis/menyalin teks instruksi 
(instruction), tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution)dengan memperhatikan 
fungsi sosial, struktur, dan unsur 
kebahasaan. 
 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang teks 
instruksi (instruction), tanda atau rambu 
(short notice), tanda peringatan 
(warning/caution) yang ditulis.  
 
 Siswa melakukan perbaikan terhadap 
teks instruksi (instruction), tanda atau 
rambu (short notice), tanda peringatan 
(warning/caution) yang ditulis 
berdasarkan masukan dari teman dan 
guru 
 
Mengasosiasi 
 Siswa menganalisis berbagai teks 
atau rambu (short 
notice), tanda 
peringatan 
(warning/caution) 
Portofolio 
 Kumpulan pekerjaan 
siswa yang mendukung 
proses penulisan teks 
instruksi (instruction), 
tanda atau rambu 
(short notice), tanda 
peringatan 
(warning/caution) 
berupa:draft, revisi, 
dan editing 
 Kumpulan karya siswa 
yang mencerminkan 
hasil atau capaian 
belajar teks instruksi 
(instruction), tanda 
atau rambu (short 
notice), tanda 
peringatan 
(warning/caution) 
 Catatan atau rekaman 
evaluasi diri dan 
evaluasi sejawat, 
berupa komentar, 
checklist, penilaian. 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau 
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instruksi (instruction), tanda atau rambu 
(short notice), tanda peringatan 
(warning/caution) dan 
membandingkannya dengan contoh 
yang diberikan. 
 
 Siswa menganalisis bentuk kalimat yang 
digunakan dalam teks instruksi 
(instruction), tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution) 
 
 Dalam kerja kelompok terbimbing siswa 
membahas kesulitan yang dihadapi 
pada saat membaca dan menulis teks 
instruksi (instruction), tanda atau rambu 
(short notice), tanda peringatan 
(warning/caution) dalam bahasa Inggris 
dengan fokus pada fungsi sosial, 
struktur, dan unsur kebahasaan 
 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang setiap 
permasalahan yang disampaikan dalam 
kerja kelompok.  
 
Mengkomunikasikan 
 Siswa menggunakan kalimat perintah  
dalam menulis teks instruksi 
(instruction), tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution) 
 
bentuk penilaian lain. 
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 Siswa mempresentasikan teks instruksi 
(instruction), tanda atau rambu (short 
notice), tanda peringatan 
(warning/caution)yang sudah diperbaiki 
berdasarkan masukan dari guru dan 
teman  
 Siswa menyampaikan kesimpulan hasil 
belajar secara lisan 
1.1 Mensyukuri kesempatan 
dapat mempelajari bahasa 
Inggris sebagai bahasa 
pengantar komunikasi 
internasional yang 
diwujudkan dalam 
semangat belajar. 
2.3  Menunjukkan perilaku 
tanggung jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan komunikasi 
fungsional. 
3.10  Memahami fungsi sosial, 
struktur teks, dan unsur 
kebahasaan dari teks 
deskriptif dengan 
menyatakan dan 
menanyakan tentang 
deskripsi orang, binatang, 
dan benda, sangat 
pendek dan sederhana, 
sesuai dengan konteks 
penggunaannya. 
Teks deskriptif  lisan dan 
tulis, tentang orang, binatang, 
dan benda, 
Fungsi sosial  
Membanggakan, 
mengenalkan, 
mengidentifikasi, memuji, 
mengkritik, dsb. 
Struktur text 
(1) Penyebutan nama orang, 
binatang, benda dan 
nama bagian-bagiannya 
yang dipilih untuk 
dideskripsikan 
(2) Penyebutan sifat orang, 
binatang, benda dan 
bagiannya, dan  
(3) Penyebutan tindakan dari 
atau terkait dengan orang, 
binatang, bendayang 
semuanya sesuai dengan 
fungsi sosial yang hendak 
dicapai. 
Panjang teks: kurang lebih 3 
Mengamati 
 Siswa membaca /mendengarkan/ 
menonton berbagai macam  teks 
deskriptif dengan menyatakan dan 
menanyakan tentang deskripsi orang, 
binatang, dan benda, sangat pendek 
dan sederhana. 
 Siswa  memperhatikan fungsi sosial, 
struktur teks, unsur kebahasaan, 
maupun format penyampaian/penulisan 
teks deskriptif 
 Siswa belajar membaca cepat untuk 
mendapatkan gambaran umum dari teks 
(skimming) dan menentukan jeda pada 
tempatnya untuk membaca dengan 
bermakna 
Mempertanyakan 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks deskriptif, 
dalam bahasa Inggris, perbedaannya 
dengan yang ada dalam bahasa 
Indonesia, kemungkinan menggunakan 
ungkapan lain, dsb. 
 Siswa mempertanyakan cara 
KRITERIA PENILAIAN: 
 Tingkat ketercapaian 
fungsi sosial 
penggunaan teks 
 Tingkat kelengkapan 
dan keruntutan 
struktur teks deskriptif 
 Tingkat ketepatan 
unsur kebahasaan: 
tata bahasa, kosa 
kata, ucapan, tekanan 
kata, intonasi, ejaan, 
dan tulisan tangan 
 Tingkat kesesuaian 
format penulisan/ 
penyampaian 
CARA PENILAIAN: 
Unjuk kerja  
 Melakukan monolog 
tentang deskripsi orang, 
binatang dan benda  di 
depan kelas / 
berpasangan 
 Ketepatan dan 
6  x 4 JP  
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4.12 Menangkap makna dalam 
teks deskriptif lisan dan 
tulis, sangat pendek dan 
sederhana. 
4.13  Menyusun teks deskriptif 
lisan dan tulis, sangat 
pendek dan sederhana, 
tentang orang, binatang, 
dan benda, dengan 
memperhatikan fungsi 
sosial, struktur teks, dan 
unsur kebahasaan, 
secara benar dan sesuai 
konteks. 
 
 
(tiga) kalimat. 
Unsur kebahasaan 
(1) Penyebutan kata benda 
singular dengan a dan 
the, dan plural (-s). 
(2) Kata ganti it, they, she, 
we, dst; our, my, your, 
their, dst. 
(3) Kata sifat yang sangat 
lazim, young, old, clever, 
big, small, easy, difficult, 
dilligent, tired, tall, short, 
beautiful, dan 
semacamnya 
(4) Kata kerja untuk 
menyatakan keadaan dan 
tindakan rutin dalam 
simple present tense: be, 
have, go, play,get, take, 
dan sebagainya. 
(5) Ejaan dan tulisan tangan 
dan cetak yang jelas dan 
rapi 
(6) Ucapan, tekanan kata, 
intonasi, ketika 
mempresentasikan secara 
lisan. 
Topik 
Orang, binatang, benda di 
sekitar dan relevan dengan 
kehidupan siswa, dengan 
memberikan keteladanan 
menemukan gagasan pokok, informasi 
tertentu, informasi rinci dan kesimpulan 
dalam teks deskriptif. 
Mengeksplorasi 
 Siswa membaca/mendengarkan 
beberapa teks deskriptif dari berbagai 
sumber. 
 Siswa membacakan teks deskriptif  
kepada teman dengan menggunakan 
unsur kebahasaan yang tepat 
 Siswa berlatih menemukan gagasan 
utama, informasi tertentu dan makna 
kata dalam teks deskriptif. 
 Siswa secara berkelompok menuliskan 
teks deskriptif tentang orang, binatang, 
dan benda, terkait dengan mata 
pelajaran lain di Kelas VII dengan 
memperhatikan fungsi sosial, struktur, 
dan unsur kebahasaan 
Mengasosiasi 
 Secara berpasangan siswa saling 
menganalisis teks deskriptif yang tulis 
dengan fokus pada fungsi sosial, 
struktur, dan unsur kebahasaan. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis yang disampaikan dalam kerja 
kelompok. 
Mengkomunikasikan 
 Siswa menuliskan deskripsi teman 
teman sebangkunya dan 
mempresentasikan di depan kelas. 
 Siswa membuat jurnal belajar (learning 
kesesuaian dalam 
menggunakan struktur 
teks  dan unsur 
kebahasaan dalam 
membuat teks deskriptif  
Pengamatan 
(observations):   
Bukan penilaian formal 
seperti tes, tetapi untuk 
tujuan memberi balikan. 
Sasaran penilaian 
 Perilaku tanggung 
jawab, peduli, 
kerjasama, dan cinta 
damai, dalam 
melaksanakan 
Komunikasi 
 Ketepatan dan 
kesesuaian dalam 
menyampaikan dan 
menulis teks deskriptif 
 Kesungguhan siswa 
dalam proses 
pembelajaran dalam 
setiap tahapan 
 Ketepatan dan 
kesesuaian 
menggunakan strategi 
dalam membaca 
Portofolio 
 Kumpulan catatan 
kemajuan belajar 
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tentang perilaku disiplin, jujur, 
peduli, pola hidup sehat, dan 
ramah lingkungan. 
 
journal) berupa catatan atau 
rekaman monolog teks 
deskriptif. 
 Kumpulan karya siswa 
yang mendukung 
proses penulisan teks 
diskriptif  berupa: draft, 
revisi, editing sampai 
hasil terbaik untuk 
dipublikasi  
 Kumpulan hasil tes dan 
latihan. 
 Catatan atau rekaman 
penilaian diri dan 
penilaian sejawat, 
berupa komentar atau 
cara penilaian lainnya 
Penilaian Diri dan 
Penilaian Sejawat 
Bentuk: diary, jurnal, format 
khusus,  komentar, atau 
bentuk penilaian lain  
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